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Abstract 
Dette projekt er udarbejdet for at undersøge opfattelsen af køn, med et særligt fokus på drenge i forhold 
til uddannelse. Tre drenge fra Roskilde Tekniske Skole blev valgt med det formål at lave en 
dybdegående analyse af dem, deres syn på køn og uddannelse. Problemformuleringen, med henblik på 
overnævnte, er derfor: 
 
How do Magnus, Janus and Kenneth perceive their life world in relation to the gendered 
paradigms in society and what are the consequences of this in an educational context? 
 
Emnet blev valgt på baggrund af en fælles interesse for de problemstillinger der eksisterer indenfor 
diskurserne om køn, samt et ønske om at få et dybere indblik i de tre drenges livsanskuelser, erfaringer 
med uddannelse og syn på kønsroller. 
Der blev foretaget et interview i form af en fokus gruppe, hvilket herefter blev analyseret i kontekst 
med de relevante teorier der er at finde indenfor biologi og social-konstruktivisme. Interviewet er 
udført med henblik på at give et detaljeret billede af drengenes livssyn og holdning til uddannelse og 
køn. 
 
Et hegemonisk maskulint verdenssyn og de kønnede forestillinger i samfundet har altomfattende 
indflydelse på drengenes uddannelsesmuligheder og livsopfattelse. Den standardiserede måde 
uddannelsessystemet er udformet på, der kun fokuserer på faglig præstation, er begrænsende i forhold 
til drengenes faglige muligheder, da den ikke tilgodeser forskellige måder at lære på. Samtidigt med at 
være standardiseret, opererer uddannelsessystemet også inde for en stereotypisk forestilling af kønnene, 
som i sidste ende forstærker deres faglige begrænsninger i endnu højere grad. Det kan derfor 
konkluderes at man i forbindelse med køn, ikke kan argumentere at det er baseret som værende kun 
biologisk deterministisk eller social konstruktivistisk, men en variation af begge. 
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Problem boys 
Introduction 
In today’s society there is a perception of boys lagging behind in schools.  Over the last decades boys’ 
participation has dropped considerably, and girls have taken the lead in the academic field. What 
causes this change comes down to several possibilities; does the hegemonic masculine identity create 
problems that can be linked to educational ‘failure’? Are gender identities biological determined or 
social constructs? Is it the lack of male teachers resulting in emasculation and lack of stimulation for 
the boys? Perhaps the standardized teaching methods – within the Danish public school system – 
marginalize and position boys as being ‘problematic’? Or is society creating the issue by using terms as 
‘feminization’? 
 
In this group we all have different reasons as to why we find this subject interesting. Some of us have 
worked in daycare and kinder gardens and experienced, first hand, the interaction between boys, girls 
and pedagogues. We witnessed how this positions children in two opposite gender boxes, male or 
female, each with different attributes that encourage children to act in certain ways.  Socialization 
begins much earlier than our society considers and children are heavily influenced by the world around 
them.  Media plays a major role in communicating social reality and more specifically depicts how 
boys and girls should conduct themselves. This is reflected in several layers of society; this becomes 
even more evident within the educational system as it plays an important part in shaping a child’s 
social and intellectual life.  
 
This project will cast light upon how our subjects (Magnus, Janus and Kenneth) who are enrolled at 
Roskilde Technical College (RTS) perceive their life worlds and how they might be affected by 
stereotypical gender beliefs. Moreover it will investigate how gendered paradigms, intrinsic in society, 
can cause consequences within an educational context. Even though we live in a relatively progressive 
and free society, it views gender and sex as static and it has several fundamental issues regarding which 
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pedagogical theories to apply in relation to education. This leads us to investigate whether gender 
identities are biological determinants or social constructs.  
Some of the most important theories used include  Kenneth Reinicke’s book Drenge og mænd i krise 
(2012) wherein he questions the various ways the male gender is perceived in different layers of 
society, as having fundamental and emotional consequences in relation to identity, for both men and 
boys. Dr. Gideon Zlotnik takes a different approach towards gender and claims that gender is largely 
biological determined through, among others, brain-development and hormones. Some important 
discourses mentioned in Failing boys (Epstein 2002) will also be of importance; such as how the global 
economy effects the structure of schools, a common belief of the matriarchy having a negative effect 
on boys learning ability and last but not least a perception of boys’ behavior being dependent on their 
biology. 
 
Farther, Judith Butler explains gender as ‘performative’, meaning that we act, walk and talk in certain 
ways to indicate whether we are either male or female. This leaves us with two views on gender that 
are contradictory. 
Our Methodological approach will be based on fieldwork and phenomenological oriented interviews 
within RTS. We will have a theoretical discussion based on Reinicke’s, Butler’s view on gender, 
Epstein’s presentation of discourses and Zlotnik’s, to some extent, opposite definition of gender. And 
apply it to our constructed data to understand how dissimilar gender perceptions contribute to 
inequality in the academic sphere and how it may leave our subjects behind to be categorized as 
‘Problem Boys’. This leads to our problem definition being. 
 
How do Magnus, Janus and Kenneth perceive their life world in relation to the gendered paradigms 
in society and what are the consequences of this in an educational context?  
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Dimensions  
This project is anchored in the dimensions subjectivity and learning and text and sign. As our project 
focus, to put it simply is ‘gender in education’, subjectivity and learning seemed to be an obvious and 
very relevant choice because it investigates subjects such as; school culture, social constructions, 
family life, the relationship between the self and society. In relation to this Text and Sign operates 
within in-depth analytical matrix of signs, symbols and language and how meaning is manifested 
within and furthermore created. 
Theory 
Problem Boys, How Did They Emerge? – A historical Overview 
As mentioned in the introduction, this project will focus on the challenges boys face when creating and 
reproducing gender identities. To be more specific it will investigate these challenges in the framework 
of the educational system. To understand this we firstly need to look at the historical development in 
the research area of gender identities. When did the concept of boys being a problem within the 
educational system emerge, and how has it evolved since? Further, to understand this, we also need to 
look at how society has progressed and how especially the welfare and post-modernist state affects and 
have affected research on gender. In addition a critical aspect that also needs to be taken into account is 
to problematise if boys indeed are a problem or is this idea of a “problem” created and maintained by a 
general consensus in society, by politicians and by media of some sort of crisis regarding men/boys and 
their relationship with education. In other words, the problem might lie in a constant public belief that 
boys indeed are a problem, which further affects how we communicate and perceive the issue at hand. 
It is also important to ask which boys are a “problem”, since it is evident that not all boys do have a 
problem, and focusing on a certain group of boys and their social background as a legit factor that 
interplays in explaining some of the challenges that they face in the educational system. 
 
Addressing the Problem – 1970’s & 1980’s  
The issue was first addressed by Paul Willis’ study “learning to labour” (1977). This came as an 
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extension to the already existing and growing problem field that addressed inequality in the educational 
system. In the 70’s a growing interest for women’s rights and gender equality within the educational 
system emerged. The general focus here was to understand why and how social inequality develops, 
mainly centered on social heritage and how and why pupils with a lower class background are sorted 
out within the educational system. “Learning to labour” asks the question of why, in particular, boys 
from lower class families reproduce the same working identity as their fathers, and fail to clime the 
academic ladder. Furthermore it rendered boys’ “resistance-strategies” towards the educational system 
and the norms within it, visible (Lene Larsen et al – Rum for mænd 2013). 
Throughout the 80’s the concern, politically changed to a liberal standpoint. This affected several 
layers of society but most evidently in the educational system; thus making it more efficient, cutting 
down on expenses and implementing quotas on the higher educational institutions such as universities. 
The educational system became an area of research, which led to a better understanding of how schools 
treated boys and girls differently and which academic conditions it produced depending on their gender 
and social background. This meant that girls, from lower and working class families were less credited 
for their actions in school and overlooked by teachers compared to boys who came from the same 
environment. Nonetheless it came to show that girls were getting ahead on selected school areas 
compared to boys, but this improvement was not evident outside the educational sphere. Furthermore 
boys’ situation in school gained attention in light of Willis’ studies and it came to show how a new 
depiction of the “perfect student” was created and through a progressive pedagogy with elements such 
as, responsibility, emotions and self-reflection of personhood, something that in, Anne Knudsen’s 
(anthropologist) opinion benefits females more than males (Drenge og Maskuliniteter i uddannelse: 
13). Further many boys described themselves as feeling marginalized and excluded during class 
(Kryger 1988 in Lene Larsen et al 2013).  
 
In light of the creation of the welfare state, socialization processes were no longer something that only 
occurred at home during a child’s upbringing. In other words, socialization processes became 
institutionalized and children became exposed to new kinds of social arenas that supplemented them in 
creating their identity, thus not only being affected by their parents’ way of nurturing them. Research 
was also affected by this, and new theories where developed to understand how significantly different 
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arenas, such as daycares, schools, social interactions with friends etc. affected their socialization and 
idea of identity, hence understanding how cultural practices create perceptions on how gender is 
produced with focus on sexual differences.  
In 1984 Dr. Gideon Zlotnik published “De stakkels drenge” (The poor boys) which describes the 
marginalization of boys as a product of their biological determined traits mixed with the consensus of 
an over feminized welfare system and the institutions within. This understanding led to a widely 
popular way of grasping the issue. The biological argument created a widespread conception on how 
boys’ and girls’ differences should be perceived. This made way for separated schools including 
different pedagogical approaches and other ways of gendered teaching. This way of perceiving the 
gender problem is said to be a bad excuse by some. As the researcher Gerlach says: “Det hviler på et 
spinkelt grundlag at bruge neuroanatomiske kønsforskelle som argument for kønsopdelt undervisning, 
da køn ikke er en væsentlig faktor i forklaringen af variationer i kognitive funktioner.” 
(Larsen et al 2013:13). 
Change of Approach 1990’s – 2000’s 
Public opinion has from the 1990’s and up until today changed minimally. It is still widely regarded 
that gender identities are in strict correlation to sexuality and biological differences. In other words, 
what Zlotnik investigated in the 80’s is still very much evident in the political debate that addresses the 
problems which boys face in school. The main focus in the 90’s was to no surprise that some girls 
where doing far better in school than some boys, which was made possible because of the women’s 
movement for social equality in the 60’s and 70’s. Structures in school changed in light of the 
beginning globalization, schools became more centered on international competition, achieving 
knowledge and outputting great performances. This indeed gave rise to media and politicians, much 
more than earlier cases, to explicitly problematise boys and their increasing failure in school, in the 
public debate, as critical and still mostly arguing that their failure had to be linked with their masculine 
biology.  
Nevertheless, the end of the 90’s and beginning of the 2000’s a new approach to the understanding of 
gender emerged, and in strict opposition to what Zlotnik had acknowledged in 1984. This view focused 
on gender as something that is performed, produced and conducted. In other words gender is not 
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something you are born with, it is something that is created through socialization processes, 
interactions, and use of language. It is essentially a subjective and independent identity that is not 
rooted in bodily definitions. This type of research draws on psychological and sociological studies and 
they submerge themselves in an understanding of how gender is carried out on a micro level, but 
forgets to take into account that certain fields within society, such as jobs, professional competency and 
economical structures are historically institutionalized as either masculine or feminine. Because of this 
they have difficulty explaining and understanding why the debate of boys’ problems has been rather 
explicit the past years. What is meant with this is that these psychological/sociological studies lack an 
understanding of how structures as historically masculine affect the creation of gender identities, and 
with that cannot account for the increasing interest in especially boys’ problems (Larsen et al 2013).  
 
What we can draw from the historical review is that the first account with “problem boys” happened in 
1977 with Willis’ study of boys from lower class families. Throughout the 80’s Zlotnik among others 
contributed to the understanding of gender as directly linked the biological differences of the sexes, and 
the first encounter with an over feminized socialization process that harmed boys’ identity process, 
hence boys and girls develop differently by nature. In the end of the 90’s and beginning of the 2000’s 
the performative view of gender emerged in antithesis to what Zlotnik described in 84 as being the 
issue. This leads us to an understanding that the different theoretical approaches which emerged in the 
80’s and later on end 90’s are clearly contradictory in explaining gender identities and further, boys’ 
problems within the educational system, which leads us to depict two essential ways of understanding 
gender identities: One being biological theories, and the other pure social/cultural theories. 
 
Biological Theory 
Alongside Zlotnik’s theory, came a vast political debate, arguing whether or not the biological 
deterministic approach was a proper way to go about understanding the differences in gender and the 
way they are taught most effectively. While many of these arguments are a perfect fit to understand 
various areas of children in education, it is still not enough to trace every problem back to this specific 
approach. This theory has been known to lack pedagogical expertise and techniques. But in short this 
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discourse is still able to illuminate some subjects, such as why men are generally better at math and 
worse at learning languages, writing and reading and why women usually experience the opposite 
problems. 
Dr. Gideon Zlotnik has written various texts on the subject of boys with problems. In his works he 
explains the problems which some boys are facing before they are even born. Zlotnik writes that boys 
are biologically weaker than girls and that this combined with the modern boy’s fragility and 
vulnerability gives the boys a great disadvantage in for example school. Zlotnik links biological 
determinism with psychological and social construction and gives advice as to how these poor boys 
may be helped. 
Behavioral Evolvement  
Zlotnik states that the human behavior is the most difficult part of a human to describe and understand. 
From the age of two, children begin to evolve the typical gender roles and prioritize to be with others of 
the same gender. They develop a strong sense of view and prejudice towards the opponent sex that 
sticks with them through their adult life. The stereotypical gender roles are roughly scratched down to 
this:  
Girl Boy 
Fine motor skills Rough motor skills 
Finger motor skills Arm motor skills 
Hand work Leg work 
Embroidery Construction 
Dolls Cars 
Copying Inventing  
Intimate Expansive 
Introvert Extrovert 
Indoors Outdoors 
Talks Does 
Verbal Non verbal 
Sits Walks 
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Collaborates  Competes 
Feminine Masculine  
(Zlotnik  2004:108) 
 
Day-care and School 
There are many reports and scientific proofs that have been devoted to the problems boys face in 
school according to Zlotnik’s book. The social political debate concentrates on many things; 
unfortunately, gender is not a big one of them. This is unfortunate because official reports, daily 
experiences and scientific studies show that boys are: 
 
 Lacking behind in school  
 Choosing not to educate themselves in language and the humanistic classes  
 More boys than girls have problems with behavior and learning 
 Boys receive a far larger dose of special-needs education than girls   
 
With so many boys becoming “problem students”, Zlotnik raises the question; is school for boys? Is 
there room for their way of being constructed gender wise and socially? Is the problem the schools or 
the boys?  
 
Looking at some surveys from 2004:   
 2 out of 3 1. Grade pupils who the teachers would call disruptive and restless are boys. 
 3 out of 4 pupils who are regulated to attend the school psychologist are boys (due to learning  
difficulties and/or behavioral difficulties)  
 2 out of 3 pupils with mental deficiencies, who receive special-needs education, are boys. 
 
Boys seem to be losing their confidence, their motivation and their sense of self far too early in the 
school process. Since school starts more and more early (from the stage of kinder garden) and it is 
becoming more verbal and academic – it is proven to be difficult for some boys to keep up, because 
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they are already experiencing problems in these departments. When the children then start school, 
there are many development changes both in the brain, way of thinking, expressing themselves and so 
on.  A new problem then arises, that some of the boys (that are still considered problematic) are lacking 
the ability to absorb new knowledge. They are simply not ready for school yet.  
In the first years of school there is a female domination amongst the teachers. Approximately two out 
of three teachers, who teach the younger grades, are women. So similar to kinder garden, the rules of 
structure, attitude and methods that are used by female teachers, apply mostly to the sweet, bright, 
mature and cooperative willing girls. The boys are still perceived as children who need to be “tamed”. 
So for the boys, school might be a déjà-vu, except that now, one would refer to them as being victims 
by the social inheritance instead of just being immature and restless.  
 
 
Biological Research 
A study was conducted in the Danish municipality Gentofte, which was carried out with the intent of 
mapping boy and girl issues. The study was executed with 318 classes and altogether almost 4700 
students. Based on several criteria which both included the pupils’ behavior in class, during recess, 
socializing with classmates or teachers, verbally and nonverbally, were defined and the individuals 
were put into groups depending on their situation. Group A was the students performing satisfyingly, B 
roughly satisfying, C unsatisfying and D was unusually bad performance. 
The result after dividing the students showed that roughly half of the girls were in group A, while this 
was only the case for 30% of the boys. Almost 25% of the boys were in either C or D, while only 10% 
of the girls were found at this level. An interesting thing about this study is how the female teachers 
categorized a larger amount of students to C and D than their male colleagues. Since there is a majority 
of boys in these groups, it could be suggested with this new information that women have less of an 
understanding or acceptance of boys’ problems and way of being. Another curious fact is that younger 
teachers were more likely to place a student in C and D than the older teachers. 
The focus will be on these three factors of gender: 
 Chromosomes 
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 The brain-structure 
 Hormones 
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Chromosomes 
“Kønsforskelle gælder ofte grupper og ikke nødvendigvis individer” / “Differences in gender often 
apply to groups and not necessarily individuals” (Zlotnik 2004:29) All female cells contain two X-
chromosomes and all male cells contains one X-chromosome and one Y-chromosome. The X-
chromosome, of which a girl has two, is the 8
th
 longest of a human’s 46 chromosomes, whereas the Y-
chromosome is the 3
rd
 smallest.  We know of girls being born with only the X-chromosome (Turner 
syndrome) that survives, but there are no boys who can survive with the Y-chromosome alone – it is 
simply not strong enough.  The X-chromosome contains a form of mark-up language that affects all 
systems in the body (also the genes that affects the way gender is evolved for both boys and girls). 
Since girls have two X-chromosomes it should in theory mean a bigger gender difference but because 
one X is inactivated, the gender difference is less significant. This also means that otherwise defect 
(bad) genes coming from the disposed X-chromosome are being inactivated as well. 
Zlotnik concludes that because of this, the girls are from an unborn stage more protected and therefore 
have a biological advantage.  
 
 
The Brain-Structure - Gender Differences in the Two Brain Hemispheres. 
The cortex cerebri's electric activity is already able to be registered from the fetus-stage, this makes an 
EEG expert (Neurofeedback is also called EEG Biofeedback, because it is based on electrical brain 
activity, the electroencephalogram, or EEG. It is simply biofeedback applied to the brain directly
1 
which is able to decide the fetus' gender, since the gender differences at this stage are extremely 
varying. On three different areas gender differences between the hemispheres have been found. These 
are evolvement, specialization and the degree of specialization between an individual’s two 
hemispheres.  
To illuminate the subject of gender differences in the hemispheres, one must investigate the varying 
hormone production, which defines XX and XY. 
When the embryo is only 6 weeks old, boys emit more testosterone than girls and studies have shown 
                                                        
1 http://www.eeginfo.com/what-is-neurofeedback.php visited 8/10/13 
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that the male hormone has a resolute influence on the evolvement of the brain. It has been proved that 
the effect occurs on two different areas. The first is the one mentioned above. The other effect is that 
testosterone affects the brains different functions throughout life. The fore mentioned effect had the 
same effect on girls who were exposed to large doses of testosterone. The large doses showed that girls 
had evolved a rather male brain (Biologi og køn - psykologisk set, Wallengren 1990). 
 
Corpus Callosum 
Discoveries made in the 90's show another interesting difference in gender, in the male and female 
brain. Several parts of the Corpus Callosum including the splenium and isthmus are larger with women 
than with men. This means they are better at connecting to the various areas of the hemispheres. A 
study done on 29 women show that with a larger splenium, follows a more fluent language. If this part 
of the brain connects better with the language center, this could be another reason why women have 
better language skills than men. The isthmus is responsible for language just like the splenium, but also 
the visual area, hence the difference between men and women, when it comes to the visual attributes 
the variance would have been much bigger if women did not have such a well developed brain. An 
amazing advantage is the ability women have to connect to several areas across the two hemispheres 
while activated in verbal activities. Another study showed that women’s more developed Corpus 
Callosum also have an effect on damage control since they can easily activate and use other areas of the 
brain as a substitute for damaged ones. This is why men are more likely to become handicapped caused 
by lesions in one of the two hemispheres than women. In the book: “Pæne piger og dumme drenge” by 
Ann-Elisabeth Knudsen (2002) she explains that the gender differences have nothing to do with 
intellect in general but that women have a neurological potential for more efficient connection between 
the two hemispheres. She mentions an example from her own life, where her class was being taught 
through a digital reading-system. The system focused on putting two letters together, thus creating a 
word. Ann-Elisabeth explains the process as being slow, but not a challenge taking the single letters 
and creating a word. The boys on the contrary were extremely bored. 
 
 Having a much harder time putting the pieces together and creating a word, the boys were put in 
special classes. This became a known problem and was later changed, so that the boys would be taught 
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to focus on the entirety of the text rather than spelling your way through every word and sentence. The 
new reading method meant that boys now had difficulty overlooking the entirety from the single letters. 
The new teaching method caused problems regarding inflection of words, separating the different 
sounds represented by the letters b, d, g and k (in the Danish language) and which suffix they were 
supposed to use within a specific word class, while girls have no issues mentionable regarding reading. 
Their corpus callosum makes it easier for them to see the analogical understanding of spelling and 
connecting it to a whole sentence. 
 
Hormones 
Androgen – Testosterone 
The male hormone Testosterone is as earlier mentioned a ground pillar in the understanding of brain 
differences. The dominating hormone has a powerful effect on the early stages of brain development 
and it continues to affect it throughout childhood, puberty and until the brain is fully developed. Gideon 
Zlotnik states in his book “De stakkels drenge” (1995) that a clear path can be drawn between 
testosterone, the asymmetry of the brain and the analogical, visual ability which inhabits the right side 
hemisphere. Zlotnik's theory explains that testosterone inhibits the development of the left side 
hemisphere and thereby boosts the evolvement of the opposite side. Zlotnik states that his only 
conclusion he can create from such a theory, is that this theory is the reason why boys and men are 
showing a general increased tendency in displaying effects from testosterone's brain-structure altering 
ability, such as being lefty, superior visual abilities (right brain specialization) and inferior verbal skills. 
 
Taking Action 
So what can be done to help these troubled boys? Should we once again divide schools into boys 
learning with boys and girls learning with girls? Or should we start to look at the way we bringing up 
these children, keeping in mind the biological differences? Zlotnik suggests that it would be more 
accurate to talk about the pedagogical inheritance, the teachers, the parents and from that, start a reform 
in these areas, which would benefit the boys as much as it does the girls. 
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Social/Cultural & Feminist Theory  
As mentioned above, the ending of the 90’s and beginning of the 2000’s saw a new approach to the 
understanding of gender, emerge from a third wave feminist perspective, which is in direct to previous 
understandings of gendered difficulties within education. This particular new approach focuses on 
gender as something that is performed, produced and conducted. In other words gender is not 
something you are born with, it is something that is created through interactions and use of language. It 
is essentially a subjective and independent identity that is not rooted in bodily definitions. It argues that 
norms within society, cultural traditions and socialization processes in education, upbringing and social 
life are of more importance for creating gender identities, than biological differences. It further 
questions the role of hegemonic masculine values in shaping young boys’ identities, since they are 
perceived as ideals that must be achieved to be a “real” boy/man. In addition this perspective attempts 
to explain identity creation in more detail and manages to go beyond the simple, common-sense 
approach of the male female dichotomy. Gender becomes less binary and instead perceived as a more 
unique and personal approach to identity and the self. It is essentially seen as a complex construction 
that is carried out on a micro level of day to day life activity that affects several layers of personhood, 
and therefore cannot be so simply reduced to something that” just is”. 
 
Viewing our gender as something that is determined by our chemical and biological make-up is one 
way of looking at it. Another would be to understand the role of the “forced reiteration of norms” 
(Judith Butler, Bodies That Matter 2011:59) in shaping our identity and our gender: that is to say 
considering gender as performative. As Judith Butler would describe it, the issue of sexual differences 
is not simply a material one, but also a symbolic one, and in this context she insists upon the 
importance of “discursive demarcations”. Gender is performative, and performativity is discursive; we 
constantly act, talk, and behave in certain ways in order to demonstrate the gender that we identify 
ourselves with. Gender is neither internal nor external; much of it comes down to the interplay between 
the two. This interplay between the physical side and the psychological side is kept in check by the 
“regulatory ideal” and the heterosexist limits therein. 
Butler takes the time to explain the difference between saying that gender is performative and saying 
that gender is performed. Saying that gender is performed presumes that the performer has some form 
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of choice or agency over the process of identification; further, that they are in disguise, that the persona 
they have adopted is false and will wear away in time. Performativity “consists in the reiteration of 
norms which precede, constrain, and exceed the performer and in that sense cannot be taken as the 
fabrication of the performer's “will” or “choice” ”: the performer is subject to the process of 
materialization. (Butler 2011:178). 
 
In Bodies That Matter, Butler talks about “Sex” as a norm, also defined by Michel Foucault as a 
“regulatory ideal” which creates, delimits, and differentiates the body. In other words, the 
materialization of the body happens through the implementation of these ideals, the “regulatory ideal” 
which we strive towards in order to be accepted by the heterosexual hegemony of our society. 
Since this is not a permanent, static state of being, but rather a process of materialization, the regulatory 
norms of “sex” requires constant reiteration. Butler maintains that the fact that even needing this 
constant reiteration of regulatory norms, is a sign that this process is never complete. These bodies will 
not or possibly cannot fall in line with these norms, which gives us the chance to question the 
“hegemonic force of that very regulatory law”; in other words, to question why in fact these norms in 
society exist if they are unable to be implemented. (Butler 2011:XII) 
 
Bodies are affected by power and are in-dissociable with the regulatory law. The subject is shaped by 
taking on a sex, which is a process linked to “identification”, and how the repetition of discursive 
means validate some identifications and reject others. The selective framework of sexual difference, 
which while forming some subjects, also produces those outside the subject. These named by Butler as 
“abject beings”. Both the subjects and the abject beings define themselves by each other’s limitations, 
and in this sense the subject creates itself through the outside force of abjuration; A necessary process. 
However, as we have mentioned previously, in this “constrained repetition of norms” (Butler 2011: 
54), the subject is not the active part; rather, the subject's material state is qualified by this process. 
The materialization of identity will concern “the regulation of identificatory practices”, therefore 
someone identifying themselves as an “abject being” by rejecting these practices will face the 
possibility of being shunned. The fear of falling within the abject domain, and living a life outside of 
the framework of the hegemonic society, is often the drive behind assuming a sexed position that falls 
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in line with regulatory law. Butler examines this within the oedipal scenario, and the symbol “sex” “is 
accompanied by the threat of punishment.” (Butler 2011:61). She identifies the punishment as 
castration, and the result of the punishment is an overly-feminized boy or an overly-masculinized girl, 
who falls into the category of “abject homosexuality”. Specifically regarding boys, it is considered that 
women being outside the “phallic norm” (Butler 2011:65) are in a naturally castrated state. 
 
Calling this state a castration implies that the being in question is lacking; is less than whole.  
Therefore boys typically fear identifying as female because that will leave them no other choice than to 
be castrated. According to Lacanian theory, which involves reevaluating the symbolic heterosexist 
restrictions of assuming a sexed position, it is the fear of failing to conform to regulatory law. 
Otherwise the being falls into the category of “abject homosexuality”. This urges the subject into taking 
on a heterosexual role in hegemonic society. Butler goes on to say that this fear of the threat of 
feminization from the male perspective implies that the process has already begun. It is the fear that the 
body cannot and never will comply with regulatory norms. This very real fear of belonging to the 
domain of abjection, to being other than normal within the framework of regulatory norms directs 
sexual difference and the embodiment thereof. 
 
In short, much of what drives a being to the materialization process by assuming a sex, is fear of being 
on the outside of our hegemonic society. Instead, our gender is generally (but not always) “secured 
through the repudiation and abjection of homosexuality and the assumption of a normative 
heterosexuality.” (Butler 2011:73).  This process of repudiation is necessary if the subject is to emerge. 
 
 
Birth 
As babies we do not have a gender, but we have a sex. Gender is something which develops throughout 
our lives; something which we are taught by mom and dad and the local community around us. This 
theory is what Carrie Paechter writes about in her book “Being Boys, Being Girls – Learning 
masculinities and femininities”. With an origin in Butler’s theory of social construction Paechter argues 
that as infants we are all basically the same gender, but as we grow older we learn how to become one 
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of two different genders; male or female.  
How we come to perceive ourselves and understand the essentials of being a boy or a girl is something 
we are taught in the local communities of masculinity and femininity which Carrie Paechter focuses on 
throughout the book. These communities are important to understand the principles of, to be able to 
grasp Paechter’s theory on how we constantly develop our sense of gender and identity throughout our 
lives, dependent on the people we surround ourselves with.  A community of feminine and masculine 
practice is where you learn which behavior and associations are attached to each gender. It is where 
you learn how to take your own individual place in relation to your own community of practice, but 
also in relation to other communities. 
“A person’s masculinity or femininity is not innate, is not natural, but instead is something that is 
learned, constantly reworked and reconfigured, and enacted to the self and to others” (Carrie Paechter 
Being boys, Being Girls – Learning masculinities and femininities 2007:14). 
Paechter focuses mainly on how children learn how to be boys or girls, and their development towards 
manhood and womanhood. She writes about the main influences in a child’s life where children learn 
and practice masculinity and femininity. Paechter believes that being a boy or girl is merely something 
you do and perform instead of something you are (Paecther 2007:14). She argues that there are three 
main places where self-construction within communities of practice takes place: the family, the peer 
group, and the school (Paecther 2007:2).  
 
In our early youth we are very aware of people around us and their behavior. In our communities of 
masculine and feminine practice there are different people, and some stand out rather clearly and 
powerful in performing masculinity and femininity compared to others. For ex. a boy’s father is in 
many cases a strong source of masculine performance, the son looks up to his masculine role model 
and observes how his father behaves and talks and how his behavior differs from the main feminine 
performer; the son’s mother. It is not only important what we perceive and understand as children, but 
also the way we are treated and put in one of the gender boxes that leads to special treatment and 
preconceptions which follow us the rest of our lives. 
“Furthermore, once a child is handled in a particular way, she or he will learn from or develop in 
accordance with that treatment, amplifying such differentials and making them more likely to be 
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continued by adults and preferred by the child” (Paechter 2007:48). 
Family is the first community of masculine and feminine practice we experience in our lives from 
which we receive fundamental ideas describing the roles of boys and girls. When we grow older and 
start school we enter a new domain where we develop and change some of our old perceptions and start 
constructing new ideas regarding gender behavior and our individual place in the new community of 
masculine and feminine practice. In primary and elementary school it is a common view that being a 
student is perceived as being feminine (Paechter 2007:77) . Sitting down for a longer period of time, 
paying attention, studying and focusing is something generally boys find difficult to do. Paechter writes 
about how some boys, in a previous study, pretended not to find any interest in class so they could 
uphold their social status (Paechter 2007:77). 
 If many boys fear losing their status in the community of masculine practice it sets them up for failure 
in the long run and possible incapacity in their academic future. 
 Paechter further mentions that it has been found that parents speak softer and more sensitively to 
daughters, using big emotional and elaborate words compared to conversations with their sons.  This 
explains why girls typically find it very easy communicating feelings, and why their “emotional 
socialization”, as Paechter calls it, is much more developed than boys’ (Paechter 2007:49). If parents 
decide that because their son is of the male sex he is therefore somewhat naturally incapable of being 
sensitive, they are indirectly putting him in the “boy box” and are deciding what he can and cannot do. 
If parents decide that because their little girl is of the female sex she is fragile and not as sturdy as boys 
are, they are actually limiting her potential for being courageous; 
“If parents expect girls to be both fearful and unsuccessful when confronted with physical challenges, 
they are more likely to protect them from these, preventing them from having the experiences that 
might lead to later courage and success”(Paechter 2007:49). 
 
Gender Politics 
As mentioned above this theory explains in more detail which complications viewing gender as static 
can have for both men and women, but in light of this part, the discussion will only surround the 
difficulties that boys/men face while sustaining a hegemonic masculine perception of their gender.  
Gender researcher Kenneth Reinicke explains some of the major problems, underlying that the 
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hegemonic view on gender is the very core of the issue, ranging from general problems, to more 
specified problem in relation to for ex. education. Michael Messner further compliments this view by 
acknowledging that the politics which surround masculinities can be described in the following way 
 men's institutional privileges 
 The price they pay for masculinity 
 Differences between men 
 
The first problem that is encountered is a lack of participation from males when the debate regards 
equality for the sexes. Men general tend to deny projects that are pro- equality.  
The level of participation and acknowledging that there is a problem differs a lot from man to man, but 
in general most men are not interested in discussing gender and equality of the sexes. Furthermore the 
debate is looked upon as unnecessary and a waste of time (Reinicke 2004 in Kenneth Reinicke – 
Drenge og mænd I krise 2012). This positioning could be related to the historical fact that mostly men 
have been in power positions. In relation to this, men undermine gendered paradigms as non-existent 
because of fear that the power relations between men and women will change.  However Reinicke 
further states that, even though men occupy most power positions in our society, they still have 
problems and they pay a tremendous psychological and emotional price in sustaining the homogenous 
masculine view that is superior in our society.   
 
Furthermore the dominant attitude, which has existed for decades, is fundamentally ‘gender-blind’ 
towards boys and men. There is a general understanding that women are “victims” and men ‘losers’ 
which is rooted in the combination that, unlike women, men do not see themselves as a gender. 
Therefore men have difficulties acknowledging that they have social problems and because of this do 
not seek help. (Reinicke 2004 in Reinicke 2012:29) 
In addition, there cannot be a change in the understanding and perception of the masculine gender if 
men will not acknowledge that redefining gender is important, and that the current comprehension of 
gender is damaging and restraining new understandings of masculinity. If this does not take place, men 
will still encounter emotional and psychological problems and will not seek help to unfold these 
problems, because doing so is taboo in the current view of masculine values. Because of the hegemonic 
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gender view men are not used to problematise their actions and take into account how much gender 
identities are affected by masculine privileges, or the price that is paid for the sake of masculinity in its 
traditional static state. (Reinicke 2012:29) 
 
 
Areas such as violence, prostitution and rape are toned down in the political debate and therefore not 
problematised as being a failure in men's socialization process, since it is almost always men who tend 
to be over-represented in cases concerning these areas. In other words, there is a lack of focus on which 
cultural and pedagogical approaches have been decisive in a boy’s upbringing that entail them to act as 
grownups. Focus tends to be on the social and non-gendering aspects in society, such as what social 
class that person belongs to, if they have psychological problems and so on. This means that there is 
not enough awareness on the aspects under the upbringing of men that affect them to have problematic 
behavior and act violently (Renicke 2004 in Reinicke 2012:30). 
 
Creation of Masculinity 
As mentioned above feminist theory argues that masculinity is created by socialization processes. An 
important fact is that men (even though boys’ participation in school is declining) still have superior 
power in society. Men are the ones with the most economical freedom, political and cultural influence.  
Furthermore men have to undergo a learning process in order to become real men.  Important factors 
are: 
 Never be feminine 
 Conquer power and earn a lot of money 
 Never show vulnerable and emotional sides 
 Show constant courage and aggressiveness  
 
Masculinity is not something that we are born with; it is a difficult learning process that affects us from 
the beginning of our birth. From the very start we are categorized as either a boy or a girl depending on 
our sex. These categorizations have different attributes ex. being physical active if you are a boy or 
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playing with and nurturing dolls if you are a girl. What can be understood by this is that it gives us a 
very narrow view of gender which later on becomes the traditional view on what masculinity and 
feminism are. We are brought up to believe that boys have to act brave, never behave feminine, gain 
power and be the ones in control of situations to be a ‘real’ boy. On the opposite side girls need to act 
motherly, be vulnerable and dependent on men to provide to be a ‘real’ girl. This socialization process 
leaves first of all young boys and girls, and later on teenagers, to believe that men and women have to 
act accordingly to the above mentioned, in order to be "real men & women". This of course leaves 
some men and women marginalized for ex. homosexuals. They have to acknowledge the stereotypical 
view of masculinity and feminism as the right one, if they do not, this can lead to social suicide and 
discrimination in concentrated areas within the society. It makes sense that men are more at risk of 
discrimination than women, taken into account that there has been more focus on scientific research 
concerning women's gender identities and equality in society. It is seen as a legit scientific area of 
investigation as opposed to male studies (Reinicke 2012). 
 
Gender Identities  
As argued before gender identities can be understood in two different ways, either being biological or 
social constructions. A popular opinion has for several decades argued that boys behave like boys 
because their biology affects them to act that way. In other words, boys are born to behave like "boys" 
because it is in their genes. Following this frame of view it is believed that boys’ problems in school 
are rooted in an over feminized socialization process in pre-school institutions, elementary and high 
school institutions.  
 
 Especially in Danish context the political debate always surrounds the fact that women dominate the 
public sector, pre- school institutions as pedagogues, elementary and high school institutions as 
teachers and so on. This creates a problem for boys to develop their natural ideal of masculinity; so to 
speak, the determent way of acting like a boy since it is your hormones and how your brain develops 
that creates masculinity (Nordahl 1995, knudsen1996 in Reinicke 2012). 
 A common and simple solution put out by people that have this opinion tend to think that it will solve 
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itself if more men have jobs within these areas, a way of bringing equality and balance into the 
equation. By interacting with men on a daily basis, boys will have role models and therefore develop a 
healthy masculinity. 
 
 
 
Steen Baagøe Nielsen further problematises this belief. He argues that there needs to be nuance within 
the debate. And by thinking in terms of above you are not solving anything. Instead of believing that by 
simply hiring men the problem is solved, there should be a larger focus on the education of teachers 
and pedagogues and how their socialization process help create children's gender identities, instead of 
focusing on which gender the pedagogues and teachers have.   
Another point to "attack" the over-feminized view is to consider that girls do better because their 
upbringing is different and they learn to cope better with the institutional world. Boys’ upbringing does 
not teach them the mechanism to cope with the institutional world as good as girls’ upbringing 
(Staunæs 2004, Sørensen 2010 in Reinicke 2012).  
 
Of course we cannot reject that biology plays a part in how human beings behave and act. There are 
biological differences in how we develop, our hormones as well as our chromosomes are different, as 
described in the biological theory chapter, but there are also cultural differences towards what it means 
to be a boy/girl, man/woman. Boys in their early years between 4-5 years of age are forced to separate 
themselves from their parents and especially their mother in order to be the ‘ideal’ boy. The parents, 
out of only good intentions, support their son in this socialization and contribute to it by the 
internalized idea in their own upbringing, that independence and masculinity are inseparable (Nancy 
Chodorow 1978 in Reinicke 2012). 
Clearly there are distinctions in boys’ and girls’ upbringing, and society has clear and different 
expectations of them, depending on if they are either a boy or a girl. The socialization processes, which 
children are exposed to, teach them from a young age to develop either masculine or feminine values, 
and with that shaping their identity. This is not only evident in a child’s upbringing but also in its 
participation within different institutions, such as the educational system. 
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The Beginning Silence 
Psychologist William Pollack explains and argues that boys’ inability to express emotions is rooted in 
the cultural understanding of masculinity, “the silence”.  With this it is meant that boys do not learn 
how to express emotions and personal problems throughout their lives because it is not a normal view 
on masculinity. Men and boys do not talk about feelings. That is for sissies (feminized boys) and girls. 
From a young age boys lose their ability to discursively construct their emotional selves. Failing in 
doing so causes them to react aggressively and violently concerning the frustration of not being able to 
fully express themselves either because they do not know how to do so, or because it is frowned upon.  
A problem with this behavior is bad relationships both social and sexual. These personal problems can 
lead to depression and suicide due to feeling one has failed at being a ‘real’ man/boy because of the 
expectations regarding the male gender as strong, capable, independent and not afraid of taking 
decisions or risks, abilities that frankly are expected in the job market and the educational system but 
are bad for social and co-operate situations. (Wester 2008 in Reinicke 2012) 
 
The Importance of the Body 
In the teenage years defining one’s identity becomes heavily linked to the physical appearance of an 
individual. Thus young people’s appearances become their personality, or a way of expressing it. 
Sørensen (2005) and Conell (1995) use the term “bodily actions” which refers to how you conduct your 
body and how this is linked to symbolic understandings of certain masculinity ideals (Reinicke 2012). 
The ideal masculine body is athletic and physically strong. A quick way to define you as a “real” man 
is by achieving the “right” body. It is especially evident in high school and puberty where boys use 
their bodies in competitions with other boys to cement their masculinity, power and authority. It is a 
constant reflection process since men’s ideal body is heavily linked to masculine ideals. Men 
constantly have to prove and cement their authority through their body to avoid mocking and 
comments about their feminine features, and prove their heterosexual masculinity. The body is a 
medium and a goal towards creating and understanding masculine gender identities. (Jürgen Budde 
2009, Kehily 2001in Reinicke 2012) 
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Boys in Education 
 
Homophobia    
As mentioned above a trait that is important to be a real boy/man is to never be feminine. Masculinity 
and femininity are arbitrary and in general the practice of heteronomy takes place in our society, its 
institutions and their environments. In the educational system this is evident as well; gender identities 
are constructed, acted and reprocessed within schools as being heterosexual. 
 At the same time boys are encouraged to pursue sexual relations which correlate with the general 
understanding of masculinity. To be a real man you need to sexually conquer a lot of women; this 
reinforces your power and authority in society. The fact that many boys have problems expressing 
themselves socially and emotionally, could lead to avoiding asking for sexual advice, since it is not 
seen as a general masculine attribute to ask for help, hence creating dishonesty. A general lack of 
guidance from the parents contributes to a distorted view of sexuality and establishes a harmful self-
understanding, which is rooted in sexuality for a lot of boys (Reinicke 2012).  
Homosexual men often experience discrimination because it is a constitutional part of masculinity to 
distance oneself from homosexuality as it does not operate with the same values. Words like “faggot” 
are associated with expressing emotions and failing in achieving the dominant and “right” masculinity 
and are further used regardless whichever sexual preferences one might possess (Pascoe 2005 in 
Reinicke 2012). In other words, by being a “faggot” or homosexual man you can never be a “real man” 
because achieving the essential ideals that are seen as masculine is impossible. Furthermore an 
important aspect is that there often is an overrepresentation of homosexual men being victims of hate 
crimes compared to homosexual women. Around 80% of all accounts of hate crimes in the 
municipality of Copenhagen are reported by men (Reinicke 2012). An explanation that contributes to 
this is pornography and how it contributes to the creation of gender and sexual identities. In the 
documentary “The Price of Pleasure” (2011) by director Miguel Picker and professor Chyng Sun, 
contemporary pornography is described as easy accessible, harsh, extreme, and distant from ordinary 
sexual behavior. It has for some adolescents increasingly become the natural way of understanding 
sexuality which can be harmful. In mainstream porn Intercourse between two women tends to be 
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objectified as something acceptable and kinky, unlike intercourse between two men, which is in general 
seen as abnormal and un-acceptable. Homosexual women are therefore less victimized regarding 
sexual discrimination. 
 
Education in Boys’ Socialization  
Schools are a part of children’s socialization process, and at the same time an area that could be a help 
in problematising and discussing how the typical masculine identity is in some areas harmful for 
children in their process towards becoming grownups. The school is a crucial player in creating an 
environment that is gender neutral. 
In the Danish public school system, children follow each other from the very starting point, towards 
graduation in the 9
th
 grade. This means that there is a possibility to compose different approaches 
towards the construction of gender identities, which are not governed by hegemonic values within the 
educational system. This could have a positive outcome in the long run, since there is a possibility to 
put such practices into effect from a very young age, and follow them through to the point where the 
children would graduate.  
 
On the other hand teachers and pedagogues play a crucial part in sustaining the already existing gender 
paradigms. To begin with, teachers might not possess the required knowledge to make use of an 
alternative teaching regarding the creation of gender, and second of all, bringing such a delicate issue 
into debate might be too controversial and could possibly awaken problems regarding the whole class 
and the groups that interplay socially but also in an educational context (Reinicke 2012). Talking about 
gender might for some boys seem dangerous, and taking into account that there are already underlying 
issues with boys and men discussing and reflecting upon themselves, it would almost seem impossible 
to have lessons on how to understand gender identities as constructions that are affected by 
socialization processes in the upbringing, institutional socialization and a pre-understanding of what 
boys and girls are. The common explanation might refer to biology as the answer for our differences. 
 
Another aspect that imposes problems is that teachers are affected by the way they were raised and 
socialized, so to say, their bias affects pupils, since there could be underlying expectations towards 
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them on the basis of their sexual gender. Boys would be expected to participate in competitions and 
encouraged to have more physical activity, whereas girls would be encouraged to be responsible and 
focus on their intellectual and academic competence (Stanberg 2002 in Reincke 2012). 
It is further problematised that there is a norm among teachers of resignation and lack of concern 
towards problems within gender identities and equality. There needs to be an increased teaching in 
gender-considerate approaches for teachers so they can pedagogically become better equipped to 
handle delicate situations and at the same time help create an environment for the kids, which is not 
ruled by stereotypic gender views.  A goal by having education in “gendering” would be to help 
boys/girls define what masculinity and femininity are for them, by teaching them how harmful a 
stereotypic view of gender can be, and further relate to violence and sexism as damaging ways of 
expressing themselves (Connell 2000 in Reinicke 2012). 
 
Ever since the 60’s and the 70’s where the women’s movement was truly influential, we, as a society, 
have seen the changes within the perception of what it means to be a woman. Furthermore, a lot of 
barriers have been removed from the school system, which has allowed more girls to participate and 
evolve on an educational level. The historical context is crucial when we want to get a grasp on the 
entire discussion and where we stand today. The authors refer to Michéle Cohens’ chapter (A habit of 
healthy idleness, Cohen in Debbie Epstein et al 2002), which compares the differences in education of 
the two genders. When it comes to the failure of boys, it seems as if the failures are extrinsic to the 
boys themselves. The blame is to be put with teachers, mothers, feminists or the school system while 
the boys themselves are presented as being intellectually strong and overall powerful. Much different is 
it when it comes to girls. Failures were seen as something inherent to their gender and intellect was 
seen as something they were taught. The first chapter presents three discourses on boys’ education. 
 
“Pity the ‘Poor Boys’” 
The failing boys discourse deciphers the problem by looking towards the female influences. Teachers, 
pedagogues, mothers and feminists are pointed out as an explanation for the failing boys. The boys are 
seen as ‘victims’ that suffers under the ‘matriarchy’ which tries to pin them down and suppress their 
masculine values.  
1st Semester Project Roskilde University 19/12/2013 
Frans Löchte, Astrid Thorhauge Lund,  International Basic Studies in Humanities  
Louise Uhlig, Julie A. Ahrenkiel,   Character count: 221.276 
Luna Stjerneby & Christopher Macias Escalona 
   
33 
 
“School is a terrible place for boys. In school they are trapped by the Matriarchy’ and are dominated 
by women who cannot accept boys as they are. The women teachers mainly wish to control and to 
suppress boys” (Epstein et al 2002:7). While these theories were presented; solutions were sought out. 
While the theories, made by what the chapter refers to as the ‘Men’s Movement’, explained how the 
boys were held down and softened by female dominance, the suggestions for solutions were to re-
introduce masculinity in the educational system. Some of these suggestions were to use teaching 
methods that favored boys, introducing male role models and even a discussion on which subjects 
would be more suited and interesting for boys.  
 
“Failing Schools Failing Boys” 
A changing economy and the political agendas that follows, changes the paradigms of what is 
important in schools. For example, terms such as: “School effectiveness” which strives for success by 
making efficiency and strong academic output a first priority.  
“Under-theorized in relation to issues of inequalities (of, for example, class, gender, and “race”); They 
are technics and managerialist in their approaches to schooling; Their primary reference point is 
competitiveness in the global economy; and their primary method is constant testing, often associated 
with league tables of successful and unsuccessful schools” (Epstein et al 2002:8). 
 
This discourse is rooted in right wing policies where the goal is to keep up (or even become the best) 
when it comes to: Global competition, economic growth and free market forces rather than focusing on 
cultural and social tendencies. The discourse differs from “Pity the poor boys” in the sense that it does 
not blame the woman in the educational system, but as mentioned:  
“Nevertheless, much of their language is, as Lynn Raphael Reed and Pat Mahony point out in their 
chapters, unrelievedly masculinist in style, relying heavily on military metaphors with ‘targets’, 
strategies’, ‘hit squads’ and ‘action zones’ forming the basis of their approaches to improving 
‘standards’ and thus the attainment of boys at school” (Ibid.)  
Hence there is no room for personal differences within a school system that operates with values that 
concern economic growth rather than producing students who strive to learn, just for the sake of it. 
 
1st Semester Project Roskilde University 19/12/2013 
Frans Löchte, Astrid Thorhauge Lund,  International Basic Studies in Humanities  
Louise Uhlig, Julie A. Ahrenkiel,   Character count: 221.276 
Luna Stjerneby & Christopher Macias Escalona 
   
34 
 
  
1st Semester Project Roskilde University 19/12/2013 
Frans Löchte, Astrid Thorhauge Lund,  International Basic Studies in Humanities  
Louise Uhlig, Julie A. Ahrenkiel,   Character count: 221.276 
Luna Stjerneby & Christopher Macias Escalona 
   
35 
 
“Boys Will Be Boys” 
This theory is based on biology and in some way it can be compared to our ‘Pity the poor boys’ 
discourse. The fascinating aspect when it comes to this discourse is that it actually manages to produce 
some kind of paradox by stating that all boys posses an “unchanging and unchangeable ‘boyness’ 
which involves aggression, fighting and delayed (some might say indefinitely!) maturity (…)” (Cohen, 
Walkerdine 1989 in Epstein et al 2002:9) but at the same time they portray the failures in school as 
something extrinsic to the boys.  
 
The suggested solutions of this discourse is (somewhat similar to those from the ‘Poor Boys’ discourse) 
to shape the way of educating by enhancing the boys’ perceived strengths, and furthermore ‘use’ the 
girls to ‘control, civilize and teach’ the boys. This is interesting because it shows the 
‘heterosexualization’ of schools and how we expect the boys to be heterosexual and therefore conclude 
how the influence of girls in the classroom will be a solution (Jackson and Scott 1996; Richardson 
1996; Epstein and Johnson 1998; Hey 1997 in Epstein et al 2002:9).  
 
Education and the Global Economy 
Pat Mahony questions the underlying reasons for the intense focus we have seen on the topic of 
underachieving boys. She does not question that it is important, but touch upon how the motivation 
behind the focus can lead to solutions that might not be what is needed. When it comes to the issues 
regarding social construction of masculinity and how the schools should function and act in this 
context, it becomes very important to look at the subject in perspective. Most of Europe is occupied by 
competitiveness in a global context. This brings a mindset with a certain take on how to educate 
people:“We are talking about investing in human capital in the age of knowledge. To compete in the 
global economy, to live in a civilized society and to develop the talents of each and every one of us, we 
will have to unlock the potential of every young person” (DfEEa 1997 in Epstein et al 2002:40). 
The focus is therefore put on striving for a maximum academic output and on constantly raising 
standards and improvement to keep up. School effectiveness becomes a key word, and this comes with 
a risk of losing track of other human values. A school effectiveness research project (McGraw et al 
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1992:174 in Epstein et al 2002:44-45) shed light on some interesting perspective on what should be 
considered while striving for academic strength, it was noted that it was equally important to educate 
children towards individual thinking, personal development, life skills etc. It has to be noted that 
‘Failing Boys’ first and foremost deals with the situation in the UK, but as Mahony mentions, the 
debate is a worldwide issue (Epstein et al 2002:40). 
 
In Danish Context 
The general perception of Danish politicians and the labor market’s point of view, is that a lack of 
education either academically or vocational will lead to a state of dependence from the state without 
any opportunity to get a job, or to a state of constant shifts between employment and unemployment.  
The fact is that in the coming years, demands for jobs, which do not require any education, will fall, but 
demands will simultaneously rise for jobs that require an education, mostly an academic education. 
This will be a bigger problem for men, than women as they over-represent the people without an 
education that is not higher than grade school; a huge challenge for our welfare state (Reinicke 2012). 
It is a fact that boys have problems in the educational system compared to girls. Fewer boys get an 
education that surpasses grade school, those who do, go on to high school but are still underrepresented 
and the tendency follows all the way to university. 
 
As mentioned before there will be a rise in demands for academically educated people. Girls and 
women are best suited for this; hence the majority that completes this education is female.  In general 
girls do better in school. They get better grades, do better socially and in the end get a higher education. 
It is also relevant to see how certain educations are gender specified in such a way that they provide 
and reproduce the already existing gender discourses. (Reinicke 2012) Boys are pushed towards more 
typical masculine studies, such as mechanics, carpenters, engineers etc. while girls are encouraged to 
follow more typical feminine studies such as, nurses, teachers, pedagogues and so on (Sørensen & 
Baagøe Nielsen in Reinicke 2012). 
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Lars Olsen (2007) Problematised, that the key to understand the lack of motivation and success within 
the educational system cannot be simply explained. He concludes that in order to understand this 
problem one would have to focus on the social background, and its importance for succeeding, hence 
there is a link between the parents’ level of education and their children’s level of success and 
participation.  
 
Especially boys who come from lower class families with social problems, tend to experience a more 
traditional and authoritarian upbringing which harms their learning ability, compared to girls that come 
from lower class families. Ethnicity plays a key role as well since balancing between two cultures is 
problematic and further creates bigger challenges in creating an identity which you are comfortable 
with. In the school of sociolinguistics, a theory of how words cement power relations between superior 
and inferior social classes, could as well explain some of the challenges there lie for people of a 
different ethnicity than Danish. Different gender researchers also conclude that boys fail more than 
girls because there is a lack of internships, as it is more typical for boys/men to choose a line of work 
which involves physical activity (Henningsen 2010 in Reinicke 2012). 
 
The problem here seems to be that girls are superior to boys in any aspect of education. The aspects to 
focus on now, is that not all boys have problems succeeding in school, actually a lot of boys do 
succeed, so the question lies within the question of:  what kind of boys do have problems regarding 
school, and how do they conduct themselves within the norms of the school? A focus on creating a 
school, which is not only about studying, needs to be established to create a more nuanced debate and 
view on what gender identities are, and how they are created. The general perception in society and 
amongst politicians is that boys fail in school because they are victims of an overly-feminized 
educational system and socialization process. A particular institution called Løkkefonden, runs a 
project by the name of ‘drenge akadamiet’, this project operates specifically with the views mentioned 
above. They firmly believe that boys’ failure is correlated to an over-feminized school. In light of this, 
‘drenge akadamiet’ is a project that experiments with different pedagogical approaches and differently 
structured days of school to combat the increasing breakdown in the boys’ studies. However, the 
highest drop-out rates are to be found in technical schools, which surprisingly have an over flood of 
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male teachers (Reinicke 2012). 
Further there are two ways to understanding the problematic behavior of boys in school: passive and 
confrontational behavior. 
 
Passive behavior: unmotivated, lazy, introverted boys. They tend to have a high absence from school 
and lack interest in class. They keep mostly to themselves and show a minimal work effort (Noemi 
Katznelson 2007 in Reinicke 2012). 
Confrontational behavior:  stir up problems, are noisy, lack general respect for the teachers, fellow 
students and have a hard time conforming to the norms of the school and class. Teachers often find the 
confrontational behavior as a bigger issue; it can express itself via violence degrading verbal 
communication, and disturbance of lessons. The traditional approach towards this type of behavior is to 
penalize the boys (Frosh et al 2002 in Reinicke 2012). A possible trigger to this reaction could be that 
teachers feel that boys who behave in this manner are less inclined to receive help because their attitude 
is provocative and disturbs the lessons. Further it is important to see which troubles this attitude creates 
for the boys but also for the teachers and the general wellbeing of the class. By acting in such a way, 
you empower certain boys to keep acting with a confrontational behavior, which then empowers the 
teacher’s reaction as negative towards them. To combat this negative spiral there should be a shift in 
how to tackle the problematic behavior of some boys.   
 
It should be in such a way that it does not seem frightening, negative or feminized, especially in 
technical schools where the majority of the students are male, and the general culture of the institution 
is heavily influenced by stereotypical macho and masculine ideals (Reinicke 2012). Schools need to 
create a pedagogical approach that does not seem provocative and dangerous, when they attempt to 
approach not only the problematic behavior of certain boys, but all boys. It is especially important 
when it is evident that the boys have problems succeeding in school because they find it difficult 
adapting to the existing school norms, but not necessarily have a problematic behavior (Reinicke 2012). 
More girls than boys end up in therapy because many boys, in their socialization process, do not learn 
to develop an emotional and intimate way of expressing themselves, and are therefore distanced from 
their feelings. They will not acknowledge that they might have emotional and personal issues, hence 
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guiding and helping them fight these problems might seem difficult. Different alternatives might be 
needed, such as less person to person-contact, which could be too much to handle for some boys. 
Instead make an increased use of modern media, such as emails, Facebook-chat or telephonic guidance, 
which they would be comfortable using due to the fact that it is familiar to them. Applying such 
methods of communication might seem more soothing; hence they create an anonymous, close and safe 
environment without overstepping personal boundaries. It also produces a sense of control for the male 
that might be contacted in such a way, seeing as they at any point can break the session (Reinicke 
2012). There will, of course, be some people you cannot help with this approach, as some may not have 
a computer or might see this solution as a waste of time.  
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Method 
Qualitative Method and Data Collection 
When doing interviews, two methods can be applied: qualitative research and quantitative research. 
Furthermore within these two methods of approach different paradigms exists: Positivist paradigm, 
which is inherent to quantitative method and subjectivist paradigm which is inherent to qualitative 
method. 
 
Qualitative research is made by doing interviews (structured, semi-structured and unstructured, and by 
analyzing specific constructed data, such as: scientific articles and scientific books. Qualitative research 
it is not about examining the way things evolve, but rather why they evolve in a particular way. 
Therefore, qualitative research is mostly used in social sciences. (Steiner Kvale, Svend Brinkman, 
Interviews 2009:26) 
 
The methodology of the project is executed within the phenomenological subjectivist paradigm. The 
subjectivist paradigm perceives the researcher as a personal participant in constructing knowledge. It 
focuses on the subjective approach towards creating knowledge and the unique and individual 
perception the researcher has towards the particular interviews and research. The project strives to 
thoroughly investigate the individual views and experiences of the interviewees, in relation to the 
essential problem area of the interviews. 
2
 
 
The phenomenological method aims to describe rather than review the subject matter  
(Kvale, Brinkman 2009:27), and find within the subjectiveness of each interview the common 
underlying thread; the central point of the phenomena. The goal within phenomenological reduction 
therefore is to write an account detached from our previous biases on the topic, be it what is understood 
as common knowledge, or our scientific predispositions, in order for the researcher to arrive at the 
underlying theme of each interview. 
 
                                                        
2Powerpoint slides by Michael Svendsen Pedersen 
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 It further aims at constructing a deeper understanding of human behavior, by asking questions such as 
why and how, instead of just asking when, what and where, as one would do to construct knowledge in 
quantitative research. 
 
Qualitative data can be constructed in a different range of situations. The researcher may conduct an 
interview, which is most common and can be done by interviewing a single person or a group of 
people. When generating qualitative data, it is often preferred to interview smaller, more focused 
groups of subjects compared to large groups, as the conversations between researcher and subject often 
become long and personal. One may also look at how people act in different situations, ex. how a 
person interacts if he/she is with friends/family/colleagues. 
3
 
 
Qualitative method is subjective by nature, rather than objective, and presents a more thorough and 
personal view compared to a quantitative research, which is more about working on a superficial level 
but with a greater audience of subjects. The crucial aspect about qualitative interviews is the possibility 
of attaining highly detailed information. If one ex. is working with interviews in focus groups, it is 
difficult to predict the outcome. Compared to standardized studies it is possible for the interviewer to 
steer the conversation into new directions and thereby discovering new knowledge. The interaction 
between interviewer and interviewee allows for more personal information to be shared. Using focus 
groups is suited for projects where more sensitive topics are being discussed. By creating a focus group 
it will be possible to ignite discussions, which can bring out new points of views. In a focus group 
interview it is more likely that the subjects might bring out more emotional views than in an individual 
interview, because the interaction between the interviewees is spontaneous, the subjects will be more 
prone to express themselves in affective ways. However it is slightly more difficult for the researcher to 
control the nature and the course of the interview when working with focus groups, because of the 
interactions between the different subjects (Kvale, Brinkmann 2009:150) 
Qualitative studies are also suited for exploring new information. Working with fewer subjects makes it 
                                                        
3http://videnskab.dk/kultur-samfund/hvad-i-alverden-kan-man-bruge-kvalitativ-forskning-til - 
visited 28-11-13 
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impossible to make general assumptions on behalf of the subject of the study. However, being able to 
generalize is not the goal when working with the qualitative method. The qualitative method wants to 
discover why something is happening and use the greater depth to explore an issue.
4
 
 
There are different underlying reasons for choosing to work with the qualitative method instead of the 
quantitative. Time and resources also play a part; if making general assumptions is wished, a larger 
amount of subjects would be needed. Furthermore, qualitative method would be more suited for this 
project, since by investigating in depth, it becomes clear how social and cultural tendencies affect 
gender identities on a micro level. By interviewing it is possible to gain a higher understanding of the 
subjects and the way they perceive themselves as a gender. 
 
Although generalizing on the basis of the constructed data in the interview would be unrealistic, it is 
still possible to achieve a deeper insight into the social interactions and personal opinions of the 
subjects within the educational system. By using the semi-structured format, the interviewer would be 
prepared for unexpected answers, and thus grants the opportunity to direct the interview in a potentially 
productive direction (Kvale, Brinkmann 2009). As the study is about investigating gender and the 
different discourses of boys’ underachievement, choosing the qualitative method involved in examining 
the subjects’ experience with education, social life, upbringing, and gender perception on a personal 
level is essential. This raised the possibility of doing an interview. Investigating gender construction is 
a complex and very personal issue, which would have been more difficult to explore via ex. surveys. 
Although generalizing upon the outcome of the data constructed is out of the question, it remains a 
proper tool and is essential for opening up discussions and bringing in the different theories which have 
been included. This method will grant insight into the mindset of some boys and their view on 
education and gender. 
 
  
                                                        
4http://videnskab.dk/kultur-samfund/hvad-i-alverden-kan-man-bruge-kvalitativ-forskning-til - 
visited 29-11-13 
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Study Goals 
Since the study surrounds the psychological creation of male identity, what better, than to speak 
with individuals who practice the creation of gendered identities in an everyday and school 
context? In addition, there is only so much you can learn from reading books and studying 
theories. If one really wants to get an in-depth understanding of a certain problem area, the best 
solution or method of approach is a combination of going into the field, and relying on theoretical 
knowledge to fully comprehend and depict if what is told in the books, correlates in reality. That 
is why qualitative research is an extremely good opportunity and reliable method of approach to 
understanding boys’ academic underachievement; hence numerous factors interplay in creating 
it. 
 
Data Construction 
As mentioned earlier our empirical data was constructed through a qualitative research method, 
focusing on the importance of the interview and how knowledge is created within. We recorded our 
interview by using a Dictaphone application on a Smartphone. The importance of recording our 
interview plays a big part, because it grants an interesting opportunity to interpret how the interviewees 
emphasize verbal communication in depth, because the researcher has the possibility to “return again 
and again for relistening” (Kvale, Brinkman 2009:179). 
 
Interviews 
One interview was conducted and consisted of three participants, making it a focus group interview, 
The structure of the interview was open, in the sense of limiting the guiding role of the researcher and 
thus opening up for discussions between the participants. This form of interviewing creates room for 
expressing associating matters in between the interviewees and at the same time, giving the researcher 
the opportunity to further investigate subjects brought up during the interview that would benefit the 
outcome of the data (Kvale, Brinkmann 2009). 
 Furthermore it gives the interviewer the opportunity to make use of follow up questions in order to 
create a more in depth comprehension of the data constructed and the issue that is being researched. It 
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is important for the researcher to create a comfortable setting that will enable the interviewees to relax 
and speak openly about the posed questions and any relevant information that might surface. Factors 
such as setting, ethical positioning of the researcher and reflecting upon the question to understand 
what kind of answers they will provide are of great importance for the outcome of the constructed data, 
hence the researcher conducting the interview “is the main instrument for obtaining 
knowledge”(Kvale, Brinkmann 2009:74) 
 
However having a complete open interview structure, could possibly mean that some of the researched 
data becomes irrelevant. Therefore some particular questions are indispensable. For the interviewer a 
wide range questions are at the disposal while conducting the study, such as follow up questions, that 
enable the interviewer go further into the study, diverging from the presupposed questions and probing 
questions, where the interviewer seeks elaboration for any claimed expressions, specifying questions, 
that enables the interviewer to paint an even more precise picture of the earlier answered questions 
(Kvale, Brinkmann 2009:135).  
 
In light of the interview conducted, some of the questions had different roles. Some of them illuminated 
their standpoint in particular areas of social relationships, others were used to restrict the interview in 
heading into an undesired direction, meaning that the researchers regained control of the interview and 
reinforced the power relations that are evident while conducting interviews (Orit Karnieli-Miller, 
Power relations in Qualitative Research 2009)  
 
The interview that was conducted lasted no longer than an hour. In essence it could have been longer, 
but providing that the concentration span differs between 20 and 30 minutes, having an interview much 
longer than this, might have affected the outcome of the data in a negative way and the amount of 
empirical data obtained, could have been unnecessarily extensive and could further have caused 
superficiality in the analytical process, leaving important factors unattended. 
 
The setting of the interview was traditional in structure, meaning that the researchers sit across and 
opposite to the interviewees with only a table between interviewer and interviewees. This creates 
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professional distance, rather than a personal friendship and enables the researchers to maintain constant 
eye contact with the participants during the study. However this can be limiting in essence regarding 
the participants comfort since the distance that is created, maintains a discourse of the researchers 
studying “subjects” rather than individuals. Also maintaining constant eye contact can to some be 
intimidating and cause limitations regarding truthfulness of the provided answers (Kvale, Brinkmann 
2009). 
 
The role of the dictaphone is further important to reflect upon, since there is a possibility that it can 
create a stress factor for the participants, hence knowing that every single word uttered is being 
recorded and carefully analyzed, which might change the outcome of the answers given. Circumstances 
could have been different if the audio recorder was hidden, but this would morally and ethically 
complicate the validity of the study and compromise the role of the researchers (Kvale, Brinkmann 
2009). In conducting the interview the dictaphone was constantly visible and placed at the middle of 
the table. This was important, but at the same time it could affect the outcome of the answers since the 
visibility of the dictaphone was a constant reminder of them being recorded. If the participants were 
informed of a recording taking place but hiding the instrument under an ex. piece of paper, there might 
appear a slight chance of the participants forgetting that the conducted study was being recorded. 
Recording the interview is further important because it gives the researcher the possibility to re-enter 
into the interviews long after they have been executed, re-enabling the researcher to experience the 
conducted study as many times as suited (Kvale, Brinkmann 2009:179). 
 
Ethics 
Prior to the interview it was important for the researchers conducting the study, to emphasize to the 
interviewees that the ethical circumstances regarding the planned study, such as the statements made 
under and after the interview, would not be used for commercial purposes or any other sorts of manner, 
that would exhibit the individuals in any unethical or degrading form. Informed consent is essential 
because it thoroughly explains the purpose of the study and any possible risks that might relate to it. 
“Through briefing and debriefing, the participants should be informed about the purpose and the 
procedures of the research project” (Kvale, Brinkmann 2009:71) further “information about 
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confidentiality and who will have access to the interview or other material, the researcher’s right to 
publish the whole interview or parts of it, and the participant’s possible access to the transcription and 
the analysis of the qualitative data” (Kvale, Brinkmann 2009:71) needs to be stated. 
 
Reliability 
Numerous factors come in to play when researching and writing a project. A great deal of the 
information and facts which one stumbles upon should not be implemented in the project or instantly 
be regarded as knowledge. A nuanced skepticism and source criticism are highly crucial, and so is the 
extensive research behind statistics and assumptions among others. Therefore an epistemological way 
of thinking needs to be applied.  
 
Epistemology is the study of knowledge. How do we know that we know something, and what is 
defined as knowledge? When we accept something as true, we accept it as knowledge, but it can vary 
from person to person, since what one person might accept as truth might be false to the other.  
Everyone makes mistakes, and when that occurs we are proven wrong in something we once perceived 
as true. 
 
In a project like this, it is important to be critical towards the different sources that are used as a base of 
knowledge. The theories used in the project are something perceived as a knowledge that in essence is 
authoritative, because the researchers possess credibility in light of their academic background and 
because they follow the scientific set of rules society upholds in creating knowledge:“there clearly 
exists within development studies a hierarchy of authority which determines what constitutes ‘valid’ 
development knowledge” (Michael Woolcock et al, the fiction development: literary representation as a 
source of authoritative knowledge 2008:2). 
Such information can be found in books, scientific articles etc. The reliability of this type of 
information relies on the competence and objectiveness of these sources. 
 
 
It is important to keep a critical approach towards this type of authoritative knowledge, not blindly 
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believe in a source and take the information that is created to be seen as undeniable truth. Not 
questioning the authenticity of the sources used might result in falsifying the conducted study, because 
it relies heavily on information and knowledge created by external researchers. As an 
acknowledgement of the importance of critical thinking, the project contains authoritative knowledge, 
but also empirical knowledge to enhance the authenticity and relevance of the project. Empirical 
research is essential when conducting a study because one achieves a stronger foundation, which 
strengthens the credibility of the whole study and the knowledge produced. Nonetheless, the outcome 
of the empirical data constructed might be compromised if, as mentioned above, a critical approach is 
not executed to the authoritative knowledge that is being used; hence the outcome of the data 
constructed is heavily dependent on the knowledge provided to the researcher from prior studies. In 
other words: “the quality of the data constructed in a qualitative interview depends on (…) subject 
matter knowledge” (Kvale, Brinkmann 2009:82). 
 
Without scientific rigor, the produced knowledge is worthless, because verification strategies have not 
been applied to strengthen the representativeness of the qualitative research. Such strategies are needed 
because they are the backbone for any scientific assumptions or generalizations stated within the study. 
Aspects of “trustworthiness” ex. dependability and credibility are essential for demonstrating 
qualitative rigor. (Janice M. Morse et al. verification strategies for establishing reliability and validity 
in qualitative research 2002) Such concepts need to be evident within the study; hence generalizing 
from phenomenological life world views with the qualitative data constructed, is out of the question. 
Therefore a need to reflect upon how dependability and credibility can be argued for arises. To 
accomplish the mentioned factors that lead to trustworthiness, different strategies and approaches need 
to be applied to the study. 
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Verification Strategies 
To achieve credibility and dependability, consistency is required between thinking methodologically, 
theoretically and applying it to the researched/sampled data. This is of utmost importance because it 
creates a progressive interaction and establishes coherency between the problem field at hand and the 
method of approach, which further verifies the epistemological rigor of the conducted study. (Morse et 
al 2002) 
 
First approach is to create a link between the methodological approach, the question that is asked and 
the researchable problem field. It is essential to show a disciplined coherent relation between these 
factors. As Morse puts it: “the interdependence of qualitative research demands that the question match 
the method which matches the data and the analytical procedures” (Morse et al 2002:18). Further 
Morse states that the procedure of conducting and producing knowledge might not be a linear process; 
some of the procedures within the study might need to be viewed and processed from different angles. 
The methods used and the researchable question might, and most likely will have to be reviewed over 
and over again to create a stable, sufficient and prolific foundation to the study. Further, producing and 
analyzing the data creates a clear realization of what is known and what is needed to know. By going 
over (and over) the data and the analysis, one will discover this as a slow, but steady way of acquiring 
and securing a reliable product. 
 
One must thoroughly check the data being examined in order to attain a solid foundation on which to 
build new ideas and theories. Thinking and working theoretically is a key component to the 
interpretation of the data constructed and later reconstructed. By closely examining the data through 
several different perspectives, a thorough, well made production can be assembled  
(Morse et al 2002). 
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Representativeness 
The sample of interviewees must befit the research topic; they must be related in some way to the 
problem at hand, so that the constructed data is as useful and relevant as possible. By the same token, 
looking for the rule makes it essential to seek out the exception. Finding negative examples as well as 
the positive ones ensures that sufficient data is gathered, thereby securing an extensive understanding. 
This way each angle of the phenomenon can be covered by the constructed data. 
 
Similarly, when exploring a problem field a researcher needs to keep a realistic and critical view on the 
representative extent of the profit of the particular interview. To know how much ground one can cover 
with an interview is an important aspect of the process. Due to the small size of the focus group, the 
outcome and representative profit of the interview will not cover a wide range of the general problem 
field. From the interview we can construct knowledge and understanding regarding instead the 
particular interviewees’ life world views, their perception and their experience of school and gender. 
 
This means that by using qualitative method we are unable to generalize upon the results of the study. 
Furthermore, any conclusions that could be drawn from the qualitative research would be colored by 
the analytical context and interpretive skills of the researcher – since the tool for obtaining knowledge 
is him or herself (Kvale, Brinkmann 2009). By nature, qualitative research is resistant to any kind of 
generalization or objectifying of the issue. However, a combination of qualitative and quantitative 
methods (even though inherent to each other) could be achieved by amplifying the range of the study, 
thereby attaining a greater objectiveness and a “unified research design” (Brent Wolff et al, focus 
groups and surveys as complementary research methods 1991) 
While it would be possible to say that the selection of the subjects heavily depends on convenience 
rather than representativity, in this case one could say that the samples were chosen precisely because 
of their representativeness of the problem field. 
 
Therefore, the phenomenological subjectivist paradigm of conducting qualitative research cannot hope 
to grasp the bigger picture and comprehensively include the representativity of the focus group's 
demographic. It is the individual’s life world view and subjectivity which renders one unable to 
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conceptualize any statements as general factors in relation to the problem field. Further, even though it 
might be tempting, drawing conclusions or attempting to predict a trend in the focus group's 
demographic would be unwise. Rather, the phenomenological way of conducting qualitative research 
enables the moderator to focus on the subject's subjectivity and tries to understand his/her world view 
as in depth as possible. It is in fact impossible to make general assumptions by using this method of 
approach; however it gives the researcher the possibility to study the subjects at hand in greater detail, 
and to study how micro and macro levels of behavior interplay. In short, representativity in qualitative 
research can only be represented by the individuals own positioning in their own life world-view 
(Wolff et al 1991). 
 
Furthermore, an academically conducted focus group interview is not practiced in order to gain a 
consensus or clarification for the topics discussed, but rather to promote and facilitate different 
standpoints, perceptions and beliefs on the discussed topics for the participants in the focus group. In 
other words “the moderator’s task is to create a permissive atmosphere for the expression of personal 
and conflicting viewpoints on the topics at focus” 
(Kvale, Brinkmann 2009:150) this type of interview is great for bringing forth exploration in new areas 
of domain “since the lively collective interaction may bring forth more spontaneous expressive and 
emotional views than in individual, often more cognitive, interviews (ibid 2009:150) 
In light of the conducted study, a focus group interview is of great importance because they precisely 
facilitate different opinions, and beliefs on the topics brought forth from the researcher. It is essential 
when studying something as complex as gender identities, to create an atmosphere that strives to create 
room for personal opinions/beliefs; hence ones gendered identity is heavily linked to personal 
experiences. 
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Instruments’ Role 
In this project, one of the most consequential facets when it comes down to reliability is the instruments 
that have been used to conduct field research and the certainty of a successful transcription. The 
instruments used for the field study was a dictaphone application made for smartphones. This 
instrument was used to obtain the most precise content from the interview, but also to make sure that no 
information was lost in the many statements uttered throughout the interview. One of the monumental 
concerns when doing a field study is to ask oneself: is the constructed data, theory and hypothesis 
connected enough in order to be able to back up a reasonable and anticipated conclusion?  In other 
words; is this specific field study actually suited to the project, and are the questions befitting to the 
problem statement? Could the study have been somewhere else, or was RTS well suited for the task? 
 
Besides RTS, two other institutions were of interest. They may have been a better match, but these 
were unfortunately unavailable to us, due to various reasons. The first that came to mind was Løkke 
fonden, which had several areas that were of great interest to us; since the institution's focus points are 
boys in their early teens having difficulties in school, and how new and innovative learning techniques 
help them grow academically as well as socially. 
Drenge Uddannelse Roskilde (DUR) was the second option, which regrettably was not open to field 
studies. DUR's goal is to strengthen boys' and men’s competencies within the educational system and 
increasing their chances of passing the Danish gymnasium exam. 
Even though these well suited institutions were out of reach, there are still hundreds of interesting 
aspects when it comes to young boys and men studying male dominated subjects, such as plumbing and 
tinkering with water and heating systems. These boys have gone through the Danish elementary school, 
and one of them has had a past at an institution which grants an STX-exam. By examining at least one 
boy who has been through or experienced the Danish educational system (as far as dropping out of an 
STX-education) a new exiting perspective is brought to the table, a perspective we could not have 
obtained in any of the other places. 
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Getting into the Field 
In light of the problem field at hand, and as mentioned above, several institutions were of interest 
because they highlight different aspect of boys’ problems in an educational context. 
Roskilde Technical College was the ideal choice since many of the boys that have problems in 
elementary school, tend to enroll in vocational studies. 
 
 
The school can be found a couple of kilometers outside of Roskilde city center, in an industrial area. It 
was first established in 1840 which makes it the oldest technical institution in Denmark. The institution 
has changed location many times over the past decades but has had the same location for the past thirty 
years. 
 
Values 
RTS is an institution that focuses on emphasizing collectiveness, emotional surplus, and an informal 
and unceremonious approach to teaching. 
An important value is to establish a good and solid relation between the students, teachers and 
administration that benefits the informal atmosphere of the college. It furthers strives to establish a 
good collaboration with external institutions and projects that would amplify and reinforce the ethics 
and values that are inherent to RTS. The students are encouraged to take responsibility and participate 
in shaping the structures and values of RTS’; hence the students are the institution. Without them it 
would not exist.  
 
RTS supports equality within the social/work oriented environment. The education consists of two 
different educational approaches: Vocational and theoretical. The theoretical education strengthens the 
vocational practice. In essence the most important values are openness towards the individual, 
inclusion in the applied pedagogical approaches of teaching and thinking innovatively in relation to 
new pedagogical approaches that can be implemented. They further operate within the frames of 
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holistic collaboration values
5
. 
Setting  
The architecture resembles a 1970’s style of construction, and has not been renovated since. The 
painting on the windows of the classroom where the interviews took place is still the same to this day, a 
teacher stated. However, even though RTS strives to achieve and educate responsible, reflective, self-
sufficient individuals, the lack of economical resources challenges their ability to achieve it. 
The classroom where the observations and interviews took place is located at the very end of RTS, 
facing the school parking lot. The placing of the classroom is rather excluded from the rest of the 
school and lies close to the workshop where the practical and independent part of the education takes 
place. 
 
Workshop 
 The workshop contains work stations where different plumbing tasks are displayed for the students to 
practice and learn. The work stations stand rather closely together in the middle of the room giving 
room for the students to move around freely.  
Furthermore the workshop is spacious in comparison to the classroom were the theoretical part of the 
education takes place. It is also a very informal structure and atmosphere, because the students move 
around while working, and are not restricted to just one work station. It is a perfect place to study how 
the students’ behave and interact with each other and also to study and feel the essence of RTS; the 
openness towards different methods of teaching, the informal structure of the education and the 
encouragement of students to take responsibility for their education. A greater possibility for studying 
the subjects’ preferred and practical environment is better achieved here, than if the observations had 
taken place in the classroom. However important information could be overseen in light of the chaotic 
and messy atmosphere. 
 
  
                                                        
5http://www.rts.dk/om-rts/vaerdigrundlag - visited 7-12-13 
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Classroom 
The setting of the classroom is normal. In the front there is a desk and behind it, a blackboard is 
located. Facing the blackboard are rows of tables, each with space enough to fit two chairs. There are a 
total of three rows, each row containing five lines of tables. The tables and chairs seems old which 
emphasizes their lack of economic resources but also shows which educational areas RTS prioritizes. 
The walls are white and in the back of the classroom there has been placed magnified pictures of 
Roskilde Festival on the floor, which rest upon the back wall. The pictures add some colors to the 
otherwise very plain room, it does not seem as if there has been any particular point in the placement of 
the pictures, perhaps it was to give the room some color or merely a lack of storage room, where 
afterwards they ended up being placed in the back. In the back of the classroom there is a shelf in the 
right-hand corner, and next to it is a pink beanbag on the floor. The students take turns at sitting in the 
beanbag during theory classes. It adds to the informal attitude and emphasizes RTS’s wish for the tone 
and surroundings to be relaxing and casual. The interviews were conducted in the classroom, and 
whether they felt comfortable or not might have had an effect on the subjects’ responses. When we 
arrived to the school we were greeted by the teacher who helped us establish the study. His tone was 
welcoming with a sense of hospitality, and the students were immediately very aware of the presence of 
females which quickly changed the tone and vibe amongst them. After an introduction of the project 
and purpose of the visit, the theory class began. 
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Interpretative Phenomenological Analysis  
Before getting in depth with the particular analysis of the interviews, a brief introduction of the 
interviewees is of utmost importance, because it creates a foundation and enhances the understanding 
of them. The analysis will thoroughly and systematically examine the discussed topics and the 
interviewees’ life-world views on the subjects discussed. 
The analysis of the interview will first examine the educational context, moving along to general 
gender sensitive topics, personal experiences, relationships, family and relate each of these topics to an 
educational context. 
Due to ethical considerations the names used for the interviewees are not their real names. 
 
Interviewer Interviewees 
INT: Christopher J: Janus 
INT: Frans K: Kenneth 
 M: Magnus 
 
The first examined topic will be educational context. Here the reader is guided through the 
interviewees’ life-world views in relation to their experiences, beliefs and ideas related to their personal 
life and later on to education, ranging from elementary school experiences to present time. It begins by 
elaborating on the specific importance and reason for the conducted study, explaining that the problem 
area is gender/gendered challenges in relation to education, how boys and girls relate to each other, and 
in particular how they position themselves and define their own gender. The interviews were recorded, 
and the data will not be used for any commercial purposes. 
 
The interview begins by asking the participants to describe their everyday life, interests, hobbies, which 
would give an idea of what they find important in their life outside of school. All three participants give 
different answers to what is important in their life outside of school.  
For instance, Janus focuses a lot on working out; he does it six-seven times a week. He further places 
importance on the fact that he lives alone. 
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In contradiction Magnus immediately talks about his family and how significant they are to him, he 
comes from a traditional craftsman family, is the second youngest of seven brothers, which are all 
educated as craftsmen, practices cross-fit and is always working.  
Kenneth is the one who stands out the most. He does not do a lot, besides sailing his boat, smoke 
marijuana, tries to take care of school and spends a lot of time with his girlfriend. 
 
INT: skal lige høre hva jeres navne er? Og vi kan jo tage det fra en ende af (venstre mod højre) 
J: Janus 
M: Magnus 
K: Kenneth 
INT: ”Kan i sådan fortælle os lidt om jer selv, jeres hobbyer, interesser hvad laver i i jeres fritid?” 
J: ”Øh jeg træner 6 gange om ugen, 6 til 7 gange om ugen… Øh jeg bor selv…. Øh der sgu ikke så 
meget mere at sige (griner lidt)” 
INT: ”Ikke noget med, at hænge ud med vennerne eller, noget sport. Nu træner du selvfølgelig, så det 
jo?” 
J: ”Jo jeg hænger meget ud med mine venner”  
M: ”Ja... jeg kommer jo fra en stor familie.. vi er 7 drenge, og... 6 af de.. undskyld 5 af dem har fået 
udlært uddannelse som øh håndværker, så jeg er den sjette, også har jeg en lillebror til. Så har jeg 
altid været inde i håndværker faget, også har jeg.. jaaa. Jeg er begyndt på noget sport.  Sådan noget 
crossfit, så.. ja det er jeg jo så begyndt til med en af mine brødre der. Så det er det der er. hmmm  eh ja 
det… også ja…  jeg arbejder altid, stortset”  
K: ”Du laver aldrig en skid. (Griner)” 
M: ”Ejm vi.. Eh både er i skoven og sådan noget. Altså sådan nogle skovarbejder. I rydeperioderne og 
sådan noget der ikk, også laver vi altid noget. ja det er faktisk min far jeg arbejder med”  
INT: ”Hvad med dig Kenneth?” 
J: ”mig? Eh jeg laver ikke en skid, jeg er bare derhjemme og sejler min båd og ryger min fede, passer 
mit job, altså min læreplads.. jeg har lige fundet min læreplads så.”  
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INT: “Okay so I just need to know your names, and we can start from the top, going left to right” 
J: “Janus” 
M:”Magnus” 
K: “Kenneth” 
INT:”Please tell us about yourselves, your hobbies, interests, what you do in your spare time” 
J: “Ehm I work out six times a week, six to seven days a week. I live alone.. and ehm there really is 
nothing else to say” 
INT:”No hanging out with your friends, or doing sports? I know that you work out so that might be a 
given” 
J:”Yeah yeah, I chill a lot with my friends” 
M: “Yeah I come from a big family; we are seven boys, and six of them, sorry five of them are educated 
craftsmen, so I am number six and then I have a little brother as well”. “So I have always been in the 
craftsman field, and then I have started on some sports, you know crossfit, so… Yeah, I’ve started 
doing that with one of my brothers… So that’s that. Yeah. I work all the time, pretty much” 
K: “You don’t do shit (laughs)” 
M: “In the woods and stuff like that.. Like lumberjacks. In the seasons where the trees needs cutting, 
you know, so we are always doing something. (…) it is actually my dad I work with.” 
INT: “What about you Kenneth?” 
K: “Me? I don’t do shit. I just sit at home, sail my boat and smoke my joints… take care of my job, you 
know, my apprenticeship, that is”. “I take care of school… or I try to, tend to be late, so I don’t know.  
I just relax and I have a girlfriend who I spend a lot of time on.” 
 
What becomes clear is that the three participants come from different environments. Janus is extremely 
fixated on his appearance, which is evident by the fact that he works out “six to seven times”. Further 
the fact that he found this important to mention to us whilst discussing their interests, indicates that 
having a muscular body is essential to him. Also, the fact that he lives alone portrays him as 
responsible. He does not immediately mention his friends as important to him, as he might feel that that 
is a given. Magnus is homebound, and his family is a defining factor in his life. Furthermore, seeing as 
his father and brothers are in the same line of work, it seemed to be the natural choice to follow in their 
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footsteps. He is always working, which is a feature that is inherent to him. The work that he does is 
with his father, and from that it is arguable that the value of work has been instilled in him by his 
family. The first time Kenneth speaks it is to mock Magnus, which creates a tension between them 
throughout the interview. Furthermore, by saying “I just relax”, and also by playing on his phone with 
one earphone in throughout the interview, he gives the impression of being laid back and indifferent to 
the other interviewees.. In addition, he is the only one who has a girlfriend, who he spends a lot of time 
on. This differentiates him from the others. Compared to Magnus’ strict worldview in which hard work 
is valued and Janus’ workout regime, Kenneth has a much more tranquil approach to his life. 
By having a more thorough depiction of which these interviewees are as people, the first theme is 
touched upon. Here it is investigated what different thoughts, experiences and reflections the 
participants have concerning it. 
 
Education 
Different explanations were given in relation to the underlying reasons for choosing the particular 
education at RTS. Janus’ explanation is if were to follow in the same line as his parents and older 
brother, he emphasizes a distinction between himself and them. The word “rank” was never used by the 
interviewer but brought forth by him. Magnus once again refers back to his family to justify his 
educational choice, giving the idea that his own identity is reflected through his family; it was the 
obvious choice. Kenneth continues in his laidback attitude by saying that, he does not really know what 
he wants. One thing he is sure of is that it has to be a physical oriented line of work. He does not have a 
particular plan in regard to his education; it is not something he obsesses over. 
 
INT: ”Øhm, hvilke overvejelser har i haft omkring uddannelse generelt?” 
J:” Øhm det var meget om jeg skulle gå samme vej som mine forældre eller om jeg sku.. fordi eh, lad 
mig bare sige det sådan, mine forældre det er sådan højere rang. Og det er min storebror også på vej 
til at blive. Så jeg er den eneste der sådan skiller mig sådan ud.. jaah min far er designer.” 
INT: ”Ja det sjovt du siger rang, som om der er en hierarki jo”.  
J: ”Ja men det er der jo også”. 
M: ”Eeeh. Jaaa.  Hvorfor jeg valgte det, det som sagt det har alle mine brødre, vi har to håndværker 
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og en smed, elektriker,så manglede der en vvs’er, så jaa.. jaa jaa, så det er den stil vi kører, så ja min 
far er også smed og traktormekaniker så alt mulig mand samtidigt” 
INT: ”Hmm ja, så det lå ligesom ret meget naturligt valg” 
M: ”Jaa. Min mor er så godt nok bioanalytiker, en der tage blodprøver. Så jaaa. Der skal jo tjenes 
nogle penge. Til at kunne holde 7 unger i gang, igennem tiden” 
INT: ”Hvad med dig Kenneth? 
K: ”Jeg valgt bare ligesom. jeg ikke vidste hvad jeg ville mand, så har jeg bare prøvet det her og hvis 
det ikke var mig, så ville jeg skifte, så har jeg prøvet nogle forskellige grundforløb”  
 
INT: “Which reflections have you had regarding education in general?” 
J: “Uhm yeah it was a lot about if I should follow the footsteps of my parents or if I… let me put it this 
way, my parents are like, in a higher rank and my brother is on his way to be that as well. So I am the 
only one standing out.. Yeah my dad is a designer.” 
INT: “It’s funny that you say rank, as if it is a hierarchy?” 
J: “Well it’s true… you know.” 
M: “So yeah, why I chose this? I chose it because all my brothers have, we have two craftsmen, a 
blacksmith, an electrician, so we were missing a plumber”. That is how we roll, so yeah my dad is also 
a blacksmith and a tractor mechanic, then a handyman at the same time” 
INT: “Hmm yeah, so it was a pretty natural choice for you?” 
M: “My mom is a bio-analyst, one that takes blood samples. So yeah, money needs to be earned in 
order to maintain and provide for seven kids through time” 
INT: “What about you Kenneth?” 
K: “I sort of chose like, I didn’t know what I wanted man, so I just tried this and if it wasn’t for me I 
would just change to a different education, so I have attended different first year introductory courses” 
 
Janus gives the impression of acknowledging that your education has an impact on your social status. 
This is evident when he uses the word “higher rank” which when prompted confirms it could be 
considered a hierarchy as mentioned by the interviewer. It becomes clear when he says “standing out” 
that he distinct himself from the rest of his family in relation to education. Magnus choice of education 
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is strongly influenced by his family, seeing as his father and older brothers have a vocational education 
and he says “this is how we roll”. However he makes it clear that his mother is not a part of this, giving 
the impression of a traditional family structure were the mother/father have different roles. Furthermore 
money seems to be something that is important to acquire as it keeps the family going – in addition it 
becomes clear that he takes upon the role of a provider. Kenneth’s attitude is, as mentioned above, 
rather relaxed. He does not let the pressure of society stress him out in regard to his educational 
considerations. It is obvious that Magnus and Kenneth have two distinct perceptions of the importance 
of education – while Magnus takes pride in his work, Kenneth is less preoccupied by it.  
 
Previous Educational Experiences  
INT: ”(…) Øhm kan I nævne et specifikt tidspunkt hvor I følte jer ekskluderet i undervisningen i 
folkeskolen” 
J: ”Jamen det. Ved jeg sgu ikke min folkeskole lærer de har altid været fuldstændig ligeglade med alt, 
så det er ikke det helt store” 
M: ”Jaer jeg vil så også sige, min folkeskole lærere der, det var også bare noget der var trætte af det 
hvad læreren lød smør en smør og mange af dem de eh, man kan sige jeg havde en lærer hun sagde 
f.eks. det var meget godt at jeg måske skulle have en håndværker uddannelse, fordi så ville jeg komme 
ud, fordi ja ja. Der i folkeskolen der var jeg… ikke skoletræt, fordi jeg passede min skole  men øhm, det 
var ikke de højeste karakterer, det var så de mente det var en god ide at komme ud til noget , altså 
sådan noget som jeg interesserer mig for, kan man sige.  
Men altså, jeg har altid været interesseret for at arbejde, så ja.. altid. 
Så det har altid været den vej jeg ville gå, men så jaa… folkeskolen, der, altså jeg klarede mig da 
igennem og det var ikke fordi jeg lå aller bunden, men eh jeg klarede mig fint igennem den. Også tog 
jeg så 10 klasse. I et år. Altså bare lige for at blive lidt bedre, fagligt også ellers blive lidt ældre, så 
ville det også være nemmere med lærerplads” 
INT: ”Hvad med dig Kenneth?” 
K: ”Det ved jeg ikke. Jeg har ikke gået særlig meget i folkeskole, altså jeg har mine 9.kl eksamen  9 10 
taller og 7 taller, så jeg har ikke.. det ved jeg ikke mand. Jeg synes folkeskolen var fin, ja altså omkring 
skolen der har jeg bare været et vidunderbarn fordi jeg ikke har behøvet at gå i skole, fordi jeg bare 
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kunne det. Min mor hun er gymnasie lærer, og har så 9 klasse ude i gislinge ikke, men altså så jeg har 
bare fået det hjemmefra, bare fået det indlagt der. Jeg har et gemmesnit på.  9,7 på mine skolepapirer, 
så grunden til jeg er her. Det ikke fordi jeg ikke kan det andet (…) jeg har bare krudt I røven, jeg kan 
ikke sidde stille bag et bord, jeg skal ud og køres træt”  
 
INT: “(…) can you mention a specific time in elementary school where you have felt excluded during 
class?” 
J: “Well, I don’t know. My elementary school teachers never cared about anything. So that’s…” 
M: “(…) what can I say, I had a teacher who for example said it was pretty fortunate I was going to 
work in the craftsman business, because then I would come out.  Yeah. In elementary school I was… 
not school sick because I did my school work, but I didn’t get the highest grades. So they thought it was 
a good thing for me to go out and do something that had my interest, you know. But you know, I have 
always been interested in working… yeah always. So I have always known that this was the direction I 
wanted to go. But then, yeah, Elementary school, I mean, I made it through but I didn’t have the lowest 
grades, but I did fine. Then I attended 10
th
 grade for a year. Just to become improve on an academic 
level and also to get a bit older, then it would be easier to get an apprenticeship. Yeah you can say that. 
And I have changed a lot only in 10
th
 grade. I got good grades and stuff, so it went well from there.”  
INT: “What about you Kenneth?” 
K: “I don’t know. I haven’t gone to school a lot; I mean I have my exam from the 9th grade, 9’s and 
10’s and 7’s, so I haven’t… I don’t know man. I think elementary school was fine. In school I have 
always been a wonder child because I didn’t need to go to school because I just knew stuff. My mom is 
a high school teacher and then she teaches the 9
th
 grade in Gislinge, but you know, I just got it from 
home. I have an average of 9.7 on my school papers, so the reason why I am here… it’s not because I 
can’t do anything else. (…) I can’t just sit behind a desk I got fireworks in my ass, and all of the sudden 
I just need to do something. I need to use my hands and my strength, go out and get run flat.” 
 
Janus says that he feels a lack of commitment from his previous teachers. This leads to the thought of 
whether the teachers he had were lacking commitment in general, or if this was just how Janus felt, 
since he found school difficult. An academically good student might have perceived the teachers as 
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being good and committed. It seems as there is a correlation between the commitments of the teachers 
with his attitude towards school work. Magnus mentions that his teacher had told him that it might be a 
good idea if he chose a craftsman oriented study due the fact that he lacked interest in the academic 
classes. The fact that Magnus’ teacher tells him it might be a good idea for him to choose a vocational 
education shows that she most likely knows him well, and knows about his interests. The problem with 
it though, is that making such remarks to a teenager might also discourage them from even going after 
an academic education should they want to. In Magnus’ case, he demonstrates that he has always 
wanted this form of education (vocational), but at the same time makes it clear that he has been 
strongly influenced by his brothers and father’s choice of education which is furthermore stressed by 
the fact that he has always been interested in working; again a clear example of his family’s impact on 
his identity. He continues by, saying that it always was pretty clear to him what he wanted. Which is at 
odds with the rest of his age group, since at that age very few are determined in knowing what they 
want to do. In addition it is positive that he chose to take 10
th
 grade in order to improve his grades, and 
to get older in order, which would, as he says; improve his chances of getting an apprenticeship 
afterwards. In difference Kenneth was the only one who did well in elementary school, due to his 
mother’s, influence as a high school teacher. The fact that he is studying at RTS is not because he 
failed in elementary school nor had difficulties learning. He explains that he can’t sit by a desk; he 
needs to be physical and work with his hands. 
 
INT: ”Er der nogle områder hvor i følte eller føler jer mere sikre i? 
jeg tænker både i folkeskolen men også her.” 
M: ”Altså jeg har altid.. matematik f.eks det har jeg altid været.. det har jeg aldrig haft nogen 
problemer med ehm, Ja jeg faktisk synes faktisk altid det har været sådan relativt sjovt, at have 
matematik: Og sådan noget der. Også ja. Også aktivitet f.eks idræt og sådan noget. Altså fysisk. Noget 
hvor man får lavet et eller andet” 
man kan sige at.. dansk og engelsk.. jeg har ikke været ligeså god til dansk, ehm og engelsk det fik jeg 
forbedret noget i 10 kl. der gik jeg der fra med hvert fald god mundtlig karakter, og fik også. Så fik 
også hævet skriftligt og.. ja fik rykket mig en del er. Så det ikke fordi” 
J: ”Ja jeg synes det har været lidt af det hele, det kommer an på hvilke nogle lærer jeg har haft i hvilke 
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fag, fordi hvis jeg havde matematik og jeg havde en lortelærer så lavede jeg jo ikke noget. Også var det 
bare så havde vi det der fag hvor vi havde en god lærer. Jeg havde en god lærer i dansk, så elskede jeg 
jo det fag” 
INT: “Are there any areas where you felt, or feel more secure? I am thinking both elementary school 
and here.” 
M: “I have always… math, for an example, have always… I have never really had a problem with that. 
I actually think that it always has been relatively funny to have math, and stuff like that. And yeah, also 
activities like gymnastics and stuff. Also physics, something where you get to do something. Danish and 
English… I haven’t been as good in Danish, and I improved English in the 10th grade and I left with a 
good oral grade. So I also got to improve my writing… yeah I improved a lot there… so it’s not…”  
J: “Yeah I think it has been a bit of everything. It depends on which teachers I have had in which class. 
Because I had a shitty math teacher so I didn’t do anything. But yeah, then there were classes where 
we had a good teacher. I had a great Danish teacher so I loved those classes.” 
Magnus enjoys the classes where, as he puts it: “you get to do something”. The classes which contain 
teaching in the form of physical activities, suit him better than the “traditional” blackboard lessons, 
except natural science subjects such as math and physics, which he describes as “relatively fun”.  10th 
grade enabled him to improve his English and writing skills – “yeah I improved a lot there” paints a 
picture of him reflecting upon the changes he underwent regarding his academic development, in a 
positive way. In difference Janus does not divide the subjects he found pleasure in, the same way as 
Magnus does. For him it is more about the role and competencies of the teacher that matter. As he puts 
it “it depends on which teacher I had in which class”. Furthermore he confirms that the competencies 
of the teacher had a direct impact on his level of participation “(…) if I had a shitty math teacher I 
didn’t do anything” “I had a great Danish teacher, so I loved those classes”.   
 
INT: ”I de fag i har været gode til f.eks og måske ikke så meget havde interesse i. Synes I det har 
påvirket jeres attitude til skolearbejde, der er relateret til det fag?” 
K: ”Jaer… 100 % det har det da.. hvis jeg vidste jeg var god til et fag, hvad rager det så mig, jeg gider 
da ikke høre på hvad de andre sidder og siger. Hvad rager det mig. Sådan har jeg haft det. Altså hvis 
jeg vidste jeg kunne det der. Så behøver jeg ikke få det a vide mere. Så tager jeg mine ting og går ud og 
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laver det. Øh så i relation til hvordan man.. om man lige har forstået 2 dage før , så fordi er er en eller 
anden spasser bagers i klassen der ikke har siddet og lyttet efter, det skal ikke gå udover mig, at jeg 
skal sidde 15 min af min opgave” 
M:” Og det er så der at jeg er den der spasser i klassen, det var ikke så tit jeg hørte efter i folkeskolen 
(griner)” 
K: ”Ham der sidder nede hjørnet med et hel hold siddende ved siden af dem  ik;. altså i stedet for at 
sætte ham oppe foran hvor han fatter noget  så sætter han sig nede i hjørnet, også sidder han 
der også bare 2 dage efter. Så i stedet for at man får ham, alene måske, bagefter. Så jo.  Det har noget 
relativt til hvordan folkeskolen har fungeret.” 
  
INT: “So, in the classes you did well in and the classes which didn’t interest you, do you think it has 
affected your attitude regarding school work related to the particular classes?” 
K: “Yeah… 100 %, it totally is. If I knew I was good at a particular class, I didn’t give a shit, I don’t 
want to sit and listen to what the others are saying. Why would I care? That’s how I feel. That’s what I 
have felt like, you know, if I knew I got it down, and then I don’t have to know more. Then I will just 
take my stuff and go do it. Uhm… and in relation to how you…if you have understood it 2 days before, 
then because some jackass in the back of the class hasn’t been listening, that shouldn’t go out on me, 
so I have to sit there 15 minutes of my assignment.” 
M: “… and that’s where I am the jackass in class, I didn’t pay a lot attention in elementary school 
(laughs).” 
K: “The guy sitting in the corner with a group beside him, you know, instead of placing himself in the 
front of the class where he understands stuff, he goes to sit in the back corner, and then he is still 
sitting there 2 days after. So instead of you get him alone maybe, afterwards… then yeah… It has a 
relation to how elementary schools work”  
 
As mentioned earlier Kenneth was a child that did well in school. Furthermore the fact that the people 
who did not pay attention in class bothers him because he felt he wasted his time, waiting for the 
particular students that delayed the learning progress. He feels it is unfair and stupid that he has to wait 
for others students as it delays his own process. This is rather apparent when he repeatedly stresses the 
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annoyance and how this affects him – “Why would I care? That’s how I feel. That’s what I have felt 
like” Furthermore he criticizes the structure of the school in relation to the lack of attention and 
pedagogical participation from the teachers – the problem could easily be avoided if the teachers’ 
actively engaged in minimizing a particular pupil’s academic neglect. “you know, instead of placing 
himself in the front of the class where he understands stuff, he goes to sit in the back corner, and then 
he is still sitting there 2 days after. So instead of you get him alone maybe, afterwards… then yeah… It 
has a relation to how elementary schools work”. Moreover it is important to look at the fact that he 
refers to a “he” – clearly this is drawn from a personal experience. 
 
INT:” Er det noget i kan nikke genkende til?” 
M: ”Altså jeg. Min folkeskolelærer de, man kunne nok godt have kæmpet mere igennem, men der også 
det der med, jeg tror min 10 kl. der bliver jeg mere moden, kan man sige. Jeg var jo lige det der år 
ældre, også tog jeg mig mere sammen der, så kan man også se, et par af mine brødre. Der har også 
gået i 10.kl. nogle af dem har faktisk haft de samme lærer som mig, og altså. De der lærer jeg havde i 
10.kl det var som om at de ikke gad at, lade folk tørre deres røv af, eller hvad fanden der skete, af dem 
der kørte det samme, med de samme mennesker der, der kører de jo 3 år med de samme elever der, de 
kørte jo fuldstændig træt, så det jo noget andet med sådan en 10.kl hvor det man siger. Okay, så tager 
de en frisk hvert år, i stedet for de bare kører træt i de samme elever, så jo. Gå ud og tag en 10.kl” 
INT: ”Hvordan synes du de forskelle har været i forhold til at være kommet her, altså de pædagogiske 
de sociale rammer også den måde man lærer på i forhold til de to andre Janus?” 
J: ”Altså på efterskolen, der var lærerne sådan meget mere.  Venlige hvis man kan sige det ord fordi 
derover der fik jeg fik da tit at vide at jeg skulle holde min kæft og sådan noget af lærerne, og det 
motiverede mig ikke rigtig til at lære noget, så var det bare sådan.. så gider jeg sgu da ikke lave det.” 
 
INT: “Is that something you can recognize? (Directed to Janus and Magnus)”  
M: “My elementary school teachers they… one could have fought harder, but it’s also about that I 
think my 10
th
 grade made me more mature, you can say that. I was a year older so I pulled myself 
together, and then you can see, a couple of my brothers who also have taken the 10
th
 grade, some of 
them have had the same teachers as me. The teachers I have had in the 10
th
 grade, it was like they 
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didn’t want to let people wipe off their asses, or what the hell happened, that the people running the 
same thing with the same people. There they run it for 3 years with the same students, they become 
completely exhausted, so it is different with the 10
th
 grade where you say, okay, they start fresh every 
year instead of just running tired with the same students, so yeah… go take an extra year (10th grade).” 
INT: “Janus, how do you think the pedagogical differences, social frames, and way you are taught are 
different to the two other schools you attended? (EUX and continuation school)" 
J: “At boarding school the teachers were more… nice, if you can put it like that. Over there I was 
always told to shut up and stuff from the teachers, so that didn’t motivate me to learn anything, so it 
was like… then I don’t wanna do it.” 
 
Again it is noticeable that Magnus is highly influenced by his environment (family) “you can see, a 
couple of my brothers who also have taken the 10
th
 grade, some of them have had the same teachers as 
me. The teachers I have had in the 10
th
 grade” – to the extent that they not only attended the same 
school, but also had the exact same teachers. Moreover the idea of attending 10
th
 grade was inspired by 
his brothers. Both he and his brothers had rewarding experiences, which he does not want anyone to 
miss out on.  He then goes on to saying that the teachers in elementary school just seem “burned out” – 
they were sick and tired of their job, which did not motivate him to learn or appreciate school. It was 
not until he attended 10
th
 grade that he found pleasure in school, since as he puts it “they didn’t want to 
let people wipe off their asses, or what the hell happened” – emphasizing that elementary school 
teachers were indifferent, and that 10
th
 grade teachers had better qualities regarding the pedagogical 
and academic framework. 
 
Janus strongly agrees with Magnus in this statement seeing as he also has had the opportunity to 
experience different pedagogical approaches of teaching – “At boarding school the teachers were 
more… nice, if you can put it like that”. He values having an equal and informal relationship with his 
teacher; thus reducing the existing power relations between pupil and teacher. “Over there I was always 
told to shut up and stuff from the teachers, so that didn’t motivate me to learn anything, so it was like… 
then I don’t wanna do it.” 
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INT: Selvfølgelig. Og det jeg har lagt mærke til her, er at Jørgen han er jo super super cool. 
M: Ja ja han er ikke sådan en streng en. det ser jeg også positivt på, jeg kan godt lide det altså.. han er 
sjov men han har det stadig seriøst fordi jeg synes, jeg følger da med i hvad han siger. han har en god 
måde at lære en på, også bare det når han siger, at ehm. Hvis vi er ved at køre træt og man kan se at 
folk de begynder at være sådan trætte, jamen så stopper vi med undervisningen, går ud og spiller 
basket, lige for at komme i gang igen. Lige få blodomløbet i gang der”  
 
 
INT: “And the thing I have noticed is that Jørgen seems super cool.” 
M: “Yeah he’s not strict or anything. I look positively upon that, I like it; you know… he is fun but still 
serious because I think… I listen to what he says. (…)He has a great way of teaching, also just when he 
says, uhm… If we are getting tired and you can see that people are getting tired, well then we stop the 
lesson and go play basketball, just to get going again. Just to get the blood flow going.”  
 
It is visible that they respond positively towards the teaching methods that their current teacher, Jørgen 
applies – further stressing the fact of an informal, though respectful, and calm relationship between 
pupil and teacher. 
 
Relevance of Gender vs. Competency 
In relation to the gender related questions regarding education, what was interesting was that the 
participants answered the researchers’ questions without further reflecting upon the difference between 
male and female teachers. It is essentially not something that they make relevant, moreover they 
speculate when and how the gender of the teacher could have an impact in school- in addition what 
they make sense of and what is important for them is if the teacher is good or bad at teaching. 
 
INT: ”Ja. Har i nogensinde følt at jeres læres køn har påvirket, deres måde at undervise på?” 
J: ”Nej” 
M: ”Altså.. nu ved jeg ikke om det bare var mig, men så alle de, ehm, kvindelig lærer det var dem jeg 
havde dårlige fag med, og de mandlige lærer det var dem det gik godt med” 
1st Semester Project Roskilde University 19/12/2013 
Frans Löchte, Astrid Thorhauge Lund,  International Basic Studies in Humanities  
Louise Uhlig, Julie A. Ahrenkiel,   Character count: 221.276 
Luna Stjerneby & Christopher Macias Escalona 
   
68 
 
INT: ”Så der har det hvert fald haft en eller anden form for indflydelse?” 
M: ”Ja, men altså igen, jeg havde en engelsk lærer, fuldstændig uduelig. Hun brugt mere tiden på at 
fortælle om krigen end at undervise os, og hun var ikke engang under krigen, det var hendes far der 
var det, så det. Altså vi lavede ikke andet end det. På et tidspunkt, der talte hun en halv time om 
hvordan amerikanerne brugte ketchup på deres mad, mens vi bare sad og kiggede. Altså det var først i 
10 kl. at jeg fik en lærer der faktisk gad at undervise en” 
INT: ”Hvad med dig Kenneth?” 
K: ”Nej jeg sad bare og tænkte over det mand, jeg har heller ikke oplevet den der forskel. Ikke mellem 
kvinder og mænd.  Jeg tror mere det var mig selv og det er sådan jeg tænker på det, hvordan man tager 
imod det. Om man vil lære fra kvinder, hvordan man er opdraget. Når man er opdraget med 7 brødre 
tror man måske også, det at gå ind i en klasse og så få noget at vide af en kvinde, ’nu skal du gøre 
sådan her’. Jeg tror man bliver lidt mandschauvinistisk af at vokse op i en familie med 7 brødre også 
kommer der lige pludselig en kvinde og fortæller dig.. ’okay sådan og sådan’. Ej lidt chauvinistisk det 
tror man bliver” 
M: ”Ej men prøv nu at hør her, i 10.kl var det ikke sådan. I folkeskolen, der oplevede jeg det sådan. At 
lærerne ikke kom igennem med det det var de sagde. Det var kun i folkeskolen, og de mandlige lærer vi 
havde de var også nogle gode lærer. Og vi havde især.. altså de var nogle gode lærer de andre klasser 
de havde nogle eh, altså andre mandlige lærer til de samme fag de klarede sig meget dårligere, så altså 
f.eks jeg havde en rigtig god matematiklærer og fysiklærer også og han lærte os på en helt anden måde 
hvordan vi skulle se tingene på, så det fik jeg meget ud af. Og så man ser, de andre klasse der gik det 
dårligere. Vi havde måske 5 12 taller. Alene i fysikken og det var mere.. tror faktisk det var flere 12 
taller, men der havde de ikke, det aller højeste det var et 7 tal. Der havde de en anden lærer, der var en 
klar forskel” 
 
INT:  “Have you ever felt, that the gender of your teacher has affected the way they teach?” 
J: “No.” 
M: “Well… I don’t if it’s just me, but all the, ehm, female teachers were the ones I had bad classes with 
and the male teachers had the subjects where it went well” 
INT: “So it did have some sort of influence?” 
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M: “Yes, well again, I had an English teacher who was completely useless. She spent more time talking 
about the war than she did teaching us, and she wasn’t even in the war – her dad was, so…  We did 
nothing else than that. At one point she talked about how Americans use ketchup on their food for half 
an hour, while we just sat and watched. It wasn’t until 10th grade I got a teacher that actually wanted 
to teach you” 
INT: “What about you Kenneth?” 
K: “No, I was just sitting here thinking, man. I haven’t experienced that difference. Not between men 
and women. I think it was more me, that’s the way I think about it, how I receive it. Whether you want 
to learn from women, how you’re raised. When you’re raised with 7 brothers one might also think, that 
walking into a class and then being told by a woman: ‘now you do this’. I think one might become a bit 
male chauvinistic from growing up in a family with 7 brothers and then all of the sudden a woman tells 
you… okay this and that.  Argh, I think you become a little chauvinistic” 
M: “Seriously, come on. In 10th grade it wasn’t like that. In elementary school I experienced it like 
that. That the teachers didn’t carry through what they said. That was only in elementary school, and 
the male teachers we had were just good teachers. And we especially had… well they were good 
teachers. The other classes had some, ehm, other male teachers for the same lessons and did a lot 
worse, so you know, I had a really good math and physics teacher and he taught us a whole other way 
to look at things, so I got a lot out of that. And then you look at the other classes who did worse. We 
had maybe 5 grades of 12. Only in physics and it was more… think actually more grades of 12, but 
they didn’t, the highest was 7. There, they had another teacher, there was an obvious difference.” 
 
What the participants focus on is not if the gender of the teacher has any influence in their desire to 
learn. However Magnus recalls only having bad experiences with female teachers and good 
experiences with male teachers, so in relation to this he is the only one that links the two whilst Janus 
and Kenneth do not draw a coherent line between the gender of the teacher and their academic 
capability. What becomes evident is that for Janus and Magnus some teachers in elementary school 
were perceived as incompetent, which in Magnus’ case did not change until he attended 10th grade. 
Magnus does not conclude anything but states that all his bad classes were in fact with female teachers. 
Kenneth on the other hand, did not experience it the same way “No, I was just sitting here thinking, 
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man. I haven’t experienced that difference. Not between men and women. I think it was more me and 
the way I think about it and how I receive it” He further elaborates that it depends on the students’ 
attitude towards their particular teacher and learning in general.  From his point of view, it seems as he 
is able to depict what might happen in class (any clash between a male student and a female teacher) 
from the outside. By using the word “chauvinistic” – he can reflect upon things from different 
perspectives. 
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INT: ”Det handler mere om, sådan som jeg forstår det om deres engagement end deres køn. Man 
fokusere ikke så meget på køn?” 
J: ”Altså jeg vil også sige, kvinder de var meget nemmere og….  Det, jeg har vi skød bare 15 
forskellige matematiklærer ned i min folkeskole.” 
M: ”Ja det har jeg også, altså de kvindelige, de falder bare fra, vi havde op til flere.” 
J: ”Vi have to kvinder der gik ned med stress, også en mand han begynder så at tage kvælertag på os, 
så det..” 
M: ”Ja nu hvor jeg ser tilbage på det, vi havde også mange skiftende altså kvindelig lærer, der hele 
tiden fald fra, så var der nogle, de kunne ikke. Nogle de gik ned i mindre klasser, for at undervise 
dernede fordi de ikke. Ja.. fordi de ikke kunne klare det” 
 
INT: “So it’s more about, the way I understand it, the teacher’s dedication rather than their gender. 
One doesn’t focus a lot on gender?” 
J: “Well, I would say women: they were a lot easier and… that, we just shot 15 different math teachers 
down in my elementary school.” 
M: “Yeah, I have that as well, the women (teachers), they just give up, we had several.” 
J: “We had two women that went down with stress, also a man who began to stranglehold us”. 
M: “Yeah, looking back at it now, we also had a lot of different female teachers who kept quitting, and 
then there were some, they couldn’t. Some went down to the younger classes to teach because, yeah, 
they couldn’t take it” 
 
The interviewer asks the boys to elaborate on the importance of the teacher’s dedication compared to 
gender. Janus and Magnus have similar experiences and present different examples on how the female 
teachers often went down with stress and simply could not handle the pressure: “Yeah, I have that as 
well, the women (teachers), they just give up, we had several.” 
In comparison to the previous part of the interview they seem to imply that gender actually does matter, 
perhaps not in the quality of teaching, but as they describe; the “weaker” mentality of women. What 
they refer to is situations where the students are brats and here they have experienced that the female 
teachers have difficulties keeping control of the class. 
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Family life/Role Models 
This theme touches upon the importance of family and communication between the boys and their 
parents. Janus does not have a “tight” relationship to any of his parents, it seems as he only consults 
them when he needs money. However he apparently talks more to his father, even though he is the 
“strict” one, he is also calmer in comparison to his mother. Magnus has a good relationship with both 
his parents (despite the fact that he does not talk about sex or indeed anything personal with them), they 
have always been together, and his family is essentially the most important factor in his life. Kenneth is 
the only one who stands out on this particular theme. He talks with both his parents, openly about 
everything. The fact that he went to jail has had a significant impact on the way he perceives things. 
 
INT: ”Hvordan er jeres forhold til, til jeres forældre. Er der en i har det bedre med at snakke med ting 
om” 
J: ”Det kommer an på hvad man skal have, altså jeg har det godt med dem begge to, men altså hvis det 
f.eks. er penge så det far! Altså hvis man spørger om penge, så er det min mor, fordi min far det er 
bare sådan. Der behøver jeg ikke selv at spørge, så det bare man skal sige om man mangler nogle, 
eller ikke mangler nogle. Men sådan man skal ikke selv komme og spørge om penge til min far, han 
giver mig dem bare. Det er sådan mere min mor, mor må jeg godt lige få det det? ”ja ja”. Man er 
sådan lidt mere bange for at få et nej af far end man er af mor” 
INT: ”Hvad med hos dig Magnus?” 
M: ”Altså hos mig… spørge om ting det? Det gør jeg ikke så meget, jeg har det sgu godt med begge 
mine forældre og de øh, de har altid været sammen, så hele familien vi har det godt sammen, der er 
ikke nogen der.. Selvfølgelig er der nogle der skiller sig ud, men det er ikke sådan så man ikke kan 
være sammen. Vi er ja, en stor familie der passer godt sammen synes jeg. Jeg har sgu aldrig haft 
nogen.. men altså, hvad skulle jeg snakke med dem om? Nogen ja, nogen de snakker måske med dem 
med sex og sådan noget der.. ” 
J: ”Det gør jeg sgu ikke” 
INT: ”Men også bare hvordan det går?, altså hvordan har du det. Småting. Om der er en man hælder 
mere til.” 
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M: ”Man kan jo se min far han har jo haft kræft her for 2 år siden, som han så fik revet ud hurtigt, 
selvfølgelig, eller heldigvis, så jo engang imellem, hvis det er et eller andet. Hvis han har det lidt skidt, 
så snakker man da med ham om det. Men det er ikke fordi vi sidder. Det er mere, ”har du det fint?” 
”jaer” ”nå okay, godt så” 
J: ”Det vil jeg altså også sige, med min far, ham snakker jeg lidt mere med, fordi han er sådan mere 
rolig, min mor hun har et stort temperament og det har jeg også, så hvis det er noget min mor og jeg 
snakker om så ryger vi i totterne på hinanden. Så det er mere min far jeg sådan snakker med.” 
INT: ”Er det også sådan med din mor? Altså ja hvordan går det? ”fint” ”jaer, godt så” 
M: ”Jaer.. altså igen hvad skal man snakke om? Altså det jo ikke fordi, altså når jeg tænker snakker, så 
er det fordi man har nogle problemer. Jeg synes egentlig ikke jeg har nogle problemer, så derfor.. Ja 
hvis der er nogle problemer. Så er det jo.. ja nu kan jeg ikke engang komme på noget, jeg har aldrig 
rigtig set sådan problemer. Jo så skulle det være, at mig og min bror der lige er lidt ældre end mig, der 
lige var andet der. Vi havde det meget på et tidspunkt, at vi skulle diskutere meget med hinanden, og ja 
om det var hormoner der var på spil, det ved jeg sgu ikke. Vi kunne hvert fald ikke så godt med 
hinanden på det tidspunkt. Der igen, der er det man snakker om begge forældre om det. Hvor man 
sagde, ”jeg synes det er uretfærdigt, at han kan få lov til at blive behandlet sådan det” så på den måde 
kan man jo godt sige, at man snakker med sine forældre lige om de der ting der.” 
INT: ”Hvad med dig Kenneth?” 
K: ”Ja jeg snakker om alt med dem. Når de spørger hvad jeg går rundt og laver, så fortæller jeg hvad 
jeg går rundt og laver, det ved jeg ikke.. det var det eneste kontakt jeg havde da jeg sad inde. Så jeg har 
ligesom lært at snakke med dem ikk. Fordi der er en anden form for kontakt og du ligesom ikke kan 
snakke med andet. Du ville gerne, men det er ligesom kun dem. Du finder ligesom ud af hvem der er 
der i sidste ende, når du tror alle dine venner vil være der.. du finder virkelig ud af hvem der står der 
for dig og det er ikke alle dine drenge, der er så smarte.. det er mor.. og far i sidste ende. Så jo, jeg 
snakker med mine forældre” 
 
INT: “How is your relationship with your parents? Is one of them easier to talk to than the other?” 
J: “It depends on what you need. I mean, I have a good relationship with both of them but if I need 
money for example, then it’s dad. (…) I mean if you need to ask for money, then it’s my mom, because 
1st Semester Project Roskilde University 19/12/2013 
Frans Löchte, Astrid Thorhauge Lund,  International Basic Studies in Humanities  
Louise Uhlig, Julie A. Ahrenkiel,   Character count: 221.276 
Luna Stjerneby & Christopher Macias Escalona 
   
74 
 
my dad is like… I don’t need to ask, you just have to say that you need money or don’t need money. But 
you know, you don’t need to come ask for money from my dad, he just gives it to me. It’s more like with 
my mom ‘mom can I have this?’  ‘yeah yeah’… you are more afraid of getting a “no” from dad than 
from mom:  
INT: “How about you Magnus” 
M: “I don’t do that much. I have a good relationship with both of my parents, they uh… they have been 
together forever, so the entire family… we feel good about each other, there isn’t anyone who… of 
course some people stand out , but not in a way where you can’t be together. We are a big family who 
fit really well together I think. I never had any… but you know. What would I talk to them about? Some 
people, some people might talk to them about sex and stuff.” 
J: “I don’t do that!”  
INT: “But also about how it goes? I mean, how are you doing? Little things. If there is a person you 
lean more against.”  
M: “You can see my dad he had cancer two years ago which he got rid of really quickly, of course, or 
luckily. So yeah now and then if there is anything… if he feels bad then you talk about it. But it’s not 
like we’re sitting… it’s more like ‘Are you good?’ ‘Yeah’ ‘okay, good’.” 
J: “Yeah I feel the same way. With my dad, I talk more to him because he is calmer. My mom has a big 
temper and so do I. So if it’s something my mom and I talk about then we are going to rip each other’s 
heads off. So it’s more my dad who I talk to.” 
INT: “Is it also like that with your mom? Like ‘yeah how’t goes?’ ‘Okay, good’ (directed to Magnus)” 
M: “I don’t think I have any problems, that why… if there are problems, then it’s like… now I can’t 
even think of anything.” (…)Then it would be like, me and my brother who is a bit older than me. We 
had it a lot for a period of time that we argued a lot. If it were hormones talking, I don’t know. But we 
didn’t get along with each other at that time. Again, you talk to both your parents about it. You said 
like ‘I think it’s unfair that he gets treated like this’ so in that way you can say that you talk to your 
parents about that stuff.” 
INT: “What about you Kenneth?” 
K: “Yeah I talk about everything with them. When they ask me what I have been up to then I just tell 
them what I have been up to… I don’t know… It was the only contact I had when I was in jail. So I 
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have learned to talk to them you know? Because there is another form of contact and you can’t talk to 
other people. You want to, but it’s only like, them. You sort of find out who is there in the long run, 
when you think all of your friends are there… you really find out who is behind you and it isn’t all of 
your boys who are so cool… it’s mom and dad when it comes down to it. So yeah I talk to my parents. 
In relation to the above mentioned, it comes to light that Janus does not have a close relationship with 
his parents, it is a relationship that is based on necessity rather than inclination seeing as he only 
consults them when he needs money – stressing the fact that the only time he speaks with his parents is 
when he is in economic need. Furthermore this is emphasized when Magnus says that some people 
might talk with their parents about sex and Janus’ immediate reply is “I don’t do that!” Moreover Janus 
does not argue with his mother as she has a “big temper” such as himself.  When he says “big temper” 
he could mean that he thinks she is hysterical. Especially when put in relation to his previous 
statements regarding his female teachers (see p.59)  
  
When Magnus states “We are a big family who fit really well together I think” it is once again evident 
that family is a crucial factor in his life. Furthermore the fact that his father had cancer would have 
brought the family close together. Despite this, feelings are not something that comes natural to talk 
about for him. This is displayed when he says “it’s not like we’re sitting… It’s more like ‘Are you 
good?’ ‘Yeah’ ‘okay, good’”. Deep and detailed conversations surrounding feelings are not something 
that is practiced in his everyday life. In addition he does not see himself as a boy with a lot of 
problems. In contradiction to both boys, Kenneth is the only one that displays any kind of openness 
regarding the topic of talking to one’s parents. It most likely is due to his time as an inmate where he 
expected particular people (friends) to be there for him, when he most needed them. Instead he realized 
that the only people he could rely on are his parents, which brought them closer together. Furthermore 
he highlights the differences between himself and his younger sister 
 
 ”(…)hun er lige blevet sendt på en efterskole nede i Jylland som åbner for Kingston og Princeton , alle 
de der store universiteter, så hun rykker videre, hun har 18 timers universitets engelsk om ugen og det 
er ekstra til den almindelig undervisning og de har så skole fra 1 til 4 hver dag, så det er ekstra. Så lige 
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3 uger i USA og tre uger til Afrika med skolen, på en skole rejse for at lære engelsk også bagefter, så 
rykker hun videre til London, så hende er der styr på.. det igen så forskellige mennesker man kan være”  
“(…) She has just been sent to a boarding school down in Jutland which prepare you for Kingston and 
Princeton, all the big colleges, so she is going somewhere. She has 18 hours of English, at a university 
level, a week and that is plus the normal classes, and they have classes from 1 to 4 every day, so that’s 
extra. Then 3 weeks in USA and 3 weeks in Africa with the school, on a school trip to learn English and 
then afterwards she is going to London… So she is under control… again, how different people can 
be.” By saying “she is under control” and “again, how different people can be” he implies that he and 
his sister are indeed two different individuals, with distinct wishes and goals in life. She is following 
the rules and expectations from society (focusing mainly on tertiary occupations) and most likely her 
parents as well. Kenneth, on the other hand, does not perceive himself as an upstanding citizen because 
he is “out of control” probably because he has acknowledged his former bad choices and shortcomings. 
In relation to this, his marginalization is understandable due to his time in jail – he has been branded a 
troublemaker, criminal, and a loser.   
 
Here after Janus picks up the subject of siblings  
”Det der også er med mig og min storebror, vi er også meget forskellige. Min storebror han har lige 
nu, ligenu, som 3’ger et snit på 11,5 også der jo det med mig, jeg har jo et snit på næsten 4-5 stykker 
fordi jeg ikke rigtig gider tage mig sammen og ikke gider at lave noget. Han vil en højere uddannelse 
end jeg vil, så laver vi jo også to helt forskellige ting jo” 
“It’s the same thing with me and my brother, we are also very different. My brother has now… who is 
a senior in high school… has an average of 11,5, and then there is the thing with me, I have an average 
of 4-5 because I don’t really want to pull myself together and do things. He wants a higher education 
than I do, and then we just do very different stuff.” 
 
Janus relates to Kenneth’s statement as his brother is also completely different to him. Again we see his 
distinction between himself and his parents/brother. He positions himself as being excluded from the 
family because of his different choice in education and the fact that he lives by himself, while his 
brother still lives at home. T might be his parents have given up on him – they love him – but they 
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stopped trying to push him in the academic direction. The fact that he moved out at an early age might 
imply that there were family issues which pushed him to leave home. Furthermore the underlying 
problems in his family become apparent when he talks about his father’s reaction to his dropping out. 
Similar reactions were received from the two other boys’ parents. 
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INT: ”Synes i jeres forældre har haft nogle forventninger til jeres uddannelses valg?” 
J: ”Nej der har de bare sagt, at de bakker mig op om det jeg gør, også da jeg droppede ud af det der 
gymnasium der, han blev ikke sur, han sagde bare.. fint nok” 
M: ”Jeg tror den eneste forventning, mine forældre har, det er at jeg bliver til noget og det er så bare 
det” 
K: ”Ja det er så bare det.. bare det at man laver noget med sit liv” 
M: ”Ja hvad kan man sige, i vores familie.. der dem der ikke laver noget, de er jo bare nassere.. ryger 
dag ud og dag ind på kontanthjælp. Det er nogle mennesker der ikke gider noget, så jo noget man er og 
noget man vil, og noget man vil arbejde frem efter, så ja.. så længe man har et job og sådan noget, og 
noget man vil” 
K: ”At man laver en betydning” 
 
INT: “Do you think your parents have had expectations to your choice of education? “ 
J: “No they have just told me that they support me in what I do, and then when I dropped out of EUX… 
he didn’t get mad, he was like ‘alright’.”  
M:” I think the only expectation my parents have is that I amount to something, and that’s it.” 
K:” Yeah that’s it… As long as you do something with your life.”  
M:” Yeah what can you say, in our family… the ones not doing anything, they are just moochers, going 
on and off welfare money. Some people don’t want to do anything, so yeah something you are and 
something you want, something you want to work towards… so yeah, as long as you have a job and 
stuff… and something you want.” 
K: “That you create a meaning.” 
 
Magnus explains that his parents will back him up in his choice of education as long as he makes 
something of his life. The fact that he comes from a family of craftsmen could have a large impact on 
the goals he sets for himself. As he might believe it is a personal choice of education, his upbringing 
and the influence from his family are so fundamental that there might never have been an actual option 
to pick something else than a vocational education. Moreover the common opinion in his family, and 
with that his own, is that if you do not contribute to society, you do not deserve to be a part of it. 
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Essentially having a job is the key to becoming an integrated part of society.  
Kenneth agrees with Magnus as he elaborates: “That you create meaning.”  Humans need to have a 
purpose in life, to feel a sense of personal success.  
 
Gender roles/Sexuality/Homosexuality 
Throughout this section, the boys will be asked about gender in general, gender identities and gender 
roles. How do they define themselves as men, and what is important for them in order to become a real 
man. They are asked what values are fundamental to masculinity. The boys themselves bring up the 
masculine/feminine dichotomy within physical appearance and the educational path chosen.  
 
INT: ”Hvad lægger i vægt på når i skal definere jer selv som en dreng eller en mand, hvilke for nogle 
værdier er vigtige, essentielle for at være mandig” 
M: ”Jeg synes jo at, drenge der render rundt med, fuldstændig med ørering, og alt muligt mærkeligt, 
alle mulige mærkelige ting med deres hår, det jo ikke mandigt. Jeg vil sige ehm, det synes jeg begynder 
at være hen af feminint, men altså. Hvis man at sige, f.eks håndværkeuddannelsen, det synes jeg da er 
mandigt, medmindre man er maler.” 
J: ”Men altså sådan, manden det skal mere være dominerende i håndværkerfagene, også kvinden skal 
være sådan mere i det boglige, og sådan noget.” 
M: ”Det er også derfor vi ser mærkeligt på når der nogen gange er en pige herinde, det er nemlig det. 
For hun er jo ikke vvs’er!” 
INT: ”Hvad med dig, Kenneth?” 
K: ”Det ved jeg ikke, hmmm det siger vel noget om stadig det syn man har på kvinder i dag. Altså, de 
stadig er lige der (laver håndgestus nede). Det er da lidt fimset at folk går rundt og leger med ørering 
og piller ved deres hår. Men de fleste 13-14 årige de går igennem det der (…)” 
J: ”Tror også mange mennesker, mænd. Har det syn. De vil hellere have en dreng frem for en pige ud, 
fordi man tror at han kan udføre mere arbejde (relateret til håndværk). Hårdere, arbejde.” 
M: ”Ja det er jo det, altså man ser det feminine syn på en kvinde, og det ser heller ikke feminint ud når 
piger render rundt med en svensknøgle i siden.” 
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INT: “What is important for you when you try to define yourself as either a boy or a man? (…) What 
values are essential in order to be a ‘real’ man?” 
M: “I mean I think that, boys who walk around with complete earrings and all that weird stuff. The 
weird stuff they do with their hair, that isn’t masculine. I would say that it’s almost feminine, but you 
know for instance the craftsman study, that I think is masculine, unless you are a painter” 
J: “But yeah, the man has to be dominant in the craftsman line of work, and the woman in the 
academic stuff and all that” 
M: “That’s also why it’s weird to see girls in here sometimes, that’s the thing. She’s not a plumber!” 
INT: “What about you Kenneth?” 
K: “Well, it probably says something about the perception of women today, that you know, they are 
still right here (makes a low hand gesture). So yeah, it’s kind of gay that people do stuff with their ears 
and hair, but all 13-14 year old kids go through that phase” (…) 
J: “I think that a lot of people, men, have that belief that craftsmanship is masculine. They would rather 
want a boy than a girl out, because they think he might be able to do more and harder work” 
M: “That’s it, you have the feminine perception of women, and it doesn’t look feminine when girls run 
around with a wrench by their side” 
 
Magnus defines his masculinity through his occupation, and makes the example of wearing earrings 
and other “weird stuff” as the opposite of masculine. He makes another arbitrary distinction between 
the different crafts at RTS as being either masculine or feminine. 
Janus takes it one step further and directly says that vocational line of work belongs to the men, while 
academia is for women. Here he places importance on the fact that man is physically stronger than 
woman, and as such is ideal to carry out manual labor, which Magnus agrees with. Again, Magnus uses 
the word “weird” to emphasize his own normalcy. 
Kenneth shows himself to be more reflective by considering the bigger picture of how women are 
perceived. While still showing his own opinion, he manages to consider that people are individuals 
with their own unique life world view.  
Once again, Janus addresses his standpoint that men are better suited to perform manual labor, and that 
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people – in particular men – feel the same way, thereby justifying his beliefs. Magnus elaborates on 
this by saying “you have the feminine perception of women”. Here he equates femininity to fragility. 
He also says “it doesn’t look feminine when girls run around with a screwdriver”, implying that they 
are doing something wrong by entering a domain where they lose their femininity, something which 
they must always portray to others. The interview moves on to the subject of masculine norms and how 
their peers perceive them. 
 
INT: ” Er det svært at bryde ud af nogle maskuline normer overfor sine venner og sin familie, og med 
det mener jeg, om man er bange for at skuffe nogle med de valg man tager sig?” 
M: ”Altså hvis man gør noget homo?” 
INT: ”For eksempel. synes I det er svært at bryde ud af de rammer man har sat op?” 
M: ”Altså jeg tror ikke man har behov for at bryde ud af dem hvis man har det godt i det man har det i. 
Altså jeg har det fint som jeg har det. Og jeg. Ja. F.eks hvis man siger homo. Jeg har ingen intentioner 
om at blive homo(…)jeg har det sgu godt som jeg har det, jeg har den seksualitet jeg har. Det er ikke 
noget jeg tænker over. Man kan f.eks med min lillebror, det var også det, så begyndte han at øhm Han 
skal have en deodorant, for jeg begynder at lugte. Og så det der med, at man skal sige fra. Han mener, 
han vil gerne ind og være mandig fordi han mener at han lugter nu. Men i virkeligheden så sveder han 
jo bare. Men i hvert fald. Også det der med, det er jo mærkeligt at min lillebror han vil jo ønske sig et 
gavekort til matas, der til jul ikke også og alle brødrene de stod og kiggede på ham. Aaarh det får du 
ikke (griner). Fordi det der med, jo han vil gerne have et gavekort til matas og i vores familie, det er 
altså. Det kan godt være at han lugter men, men det er da mærkeligt at ønske sig et gavekort der vil jeg 
gå ind og sige, det er altså feminint” 
INT: ”Hvad siger du til det Kenneth?” 
K: ”Øhm, altså, det ved jeg ikke, det igen det kommer an på hvad folks syn er. Igen som man siger, 
hans familie har et specielt syn på det. Jeg tror igen det er hvad for nogle syn den familie man kommer 
fra har på det ikk Jeg ved ikke om man skal bryde de vaner det så er ikk, hvad folk ser som maskuline 
vaner, altså jeg ved sgu ikke om at lugte af sved, er det maskulint at have hår under armene, altså” 
J: ”Altså hvis man er omgivet af drengene, så er det jo fuldstændig ligegyldigt” 
M: ”Ja det er også det, jeg har altid været omgivet af drenge(…) altså det er også det, det er derfor jeg 
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vil arbejde i dag. F.eks og jeg har lyst til at tage en håndværker uddannelse, det er fordi alle mine 
andre brødre de har en, så ja det er jo bare det der kører igen i min familie kan man sige” 
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INT: “Is it difficult to break the masculine norms in front of your friends and family, and by that I 
mean, if you are afraid of disappointing anyone by the decisions you might take?” 
M: “Like If you do anything homo?”  
INT: “Yeah for example. Do you think that it is difficult to break the existing frames within gender 
identities?” 
M: “I mean, I don’t think that you need to break out of any boundaries if you are comfortable with who 
you are. So yeah I don’t have intentions on becoming a homosexual. I am fine as I am, and I have the 
sexuality I have, it’s not really something I think about (…) and yeah then it was weird that my little 
brother wanted a gift card for Matas for Christmas, and all the brothers were just looking at him 
‘aaarh you are not getting that for Christmas, I mean in my family that is. It’s just weird to ask for 
something like that for Christmas, I would say that, that is being feminine” 
INT: “What about you Kenneth?” 
K: “Ehm I don’t know, again it depends on how people look at it, and his family (nods over to Magnus) 
has a particular standpoint. I think it really depends of what kind of standpoint your family has on it. 
So I don’t know if you have to break out of the masculine habits. I mean, I don’t know if smelling of 
sweat or having hair under your arms is manly” 
J: “I mean if you are with the guys, then it doesn’t matter” 
M: “Yeah I have always been surrounded by boys, that’s also why I want to work today. Ex. that I want 
to take a craftsman education, is because all my brothers have one, so yeah that’s how things roll in my 
family” 
 
When asked about breaking masculine norms, Magnus immediately thinks of homosexuality, in a very 
black and white manner, as if for him a boy can be one or the other, nothing in between. He has an 
extremely static view of himself as a heterosexual male. He feels that he is comfortable with his 
identity, and with that, he finds no reason to pose such questions. Magnus presents an example wherein 
the pressure from his family and his brothers to be a ‘manly man’ is evident. 
Kenneth speaks from a more general standpoint, in that he refers to social heritage and how a boy can 
be affected by this upbringing. He does not consider smelling of sweat or having hairy armpits as 
inherently masculine.  
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However, Janus says that “if you are with the guys, then it doesn’t matter”, which indicates that when 
he makes an effort around girls it is with the intention of being given something in return. It could also 
imply that he is comfortable around guys but self-conscious around girls. 
Magnus’ family and their opinion is crucial to his decisions in life, when he says he wants this 
education because all his brothers are also in that field. Further, the fact that he has “always been 
surrounded by boys” meant that it was a natural choice for him to pick a male dominated area of work. 
 
Applying Theory 
From a different perspective the boys’ statements and life-world views can be explained in greater 
detail – in relation to the theoretical knowledge collected and studied. From this point on, drawing 
parallels between the subjects statements/beliefs and the theoretical framework of the project, can shed 
light upon and explain why the participants experience their life-world view as they do. 
 
Magnus  
Educational Considerations 
Magnus comes from a traditional family with a traditional structure in the sense that they are bound to 
the traditional view of masculinity. His father and older brothers are craftsmen, thus Magnus’ social 
heritage make his vocational career choice an obvious one – a fact which he is conscious of. Paul 
Willis’ (1977) study focuses on the issue of how boys in Magnus’ situation would be influenced by 
their social heritage; boys from the working class reflect their fathers’ work ethics and such. 
Subsequently, they rarely advance academically or socially (Larsen et al 2013). This tendency is 
evident in the many statements made related to his identity which he depicts through his family: “So 
yeah, why I chose this? I chose it because all my brothers have, we have two craftsmen, a blacksmith, 
an electrician, so we’re missing a plumber. That is how we roll, so yeah my dad is also a blacksmith 
and a tractor-mechanic, then a handyman at the same time”. Furthermore Paechter places significance 
on the influence of family. 
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She argues that in our lives, the family is the first social circle we experience, wherein masculinity and 
femininity is practiced. Here, the child first experiences what will become the fundamental ideas of 
gender roles. Having grown up with six brothers and a father who are part of a stereotypically 
masculine arena, Magnus has been submerged within a male-dominated environment, which has played 
a major part in constructing his gendered beliefs in relation to his educational choice. In addition, one 
can deduce that his background truly is from a traditional family structure, where both parents adopt 
different roles in relation to their gender. His “mom is a bio-analyst” which correlates with what 
Reinicke puts forth; urged to pursue physical related activities if male and academic exploits if female 
(Stanberg 2002 in Reinicke 2012). 
 
Moreover Magnus’ is not only directed towards a craftsman oriented study by his family, but also from 
his teacher, maintaining the social stigma that is inherent in popular opinion regarding gender 
identities. Seeing as teachers and pedagogues are colored by their social bias and lack of gender neutral 
perspectives in relation to their teaching and guidance of the students – there could therefore be 
internalized expectations towards boys/girls and in this case Magnus. Here his teacher’s opinion may 
be distorted by being aware of Magnus’ traditionally bound background and academic failure: “And 
that’s where I am the jackass in class, I didn’t pay a lot of attention in elementary school”. This 
correlates with the stereotypical gender perception of boys being in need of physical stimulation. 
Furthermore Magnus’ perceives his female teachers as being the incompetent ones as opposed to his 
male teachers, who were more skilled at their profession. He mentions he “had an English teacher who 
was completely useless. She spent more time talking about the war than she did teaching” them and 
“all the, ehm, female teachers were the ones I had bad classes with and the male teachers had the 
subjects where it went well”.  
 
To his mind she had no value, which may have had a negative impact on his opinion of English classes. 
According to Wallengren (1990), the splenium and the isthmus are larger in women than in men; these 
components of the brain enables greater language competency. Also, the female brain is specialized 
within the left hemisphere where, for the vast majority, the speech center is located. Therefore boys 
could lose their motivation earlier on in school than girls, when it comes to languages. Keeping in mind 
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that boys are typically driven by their competitive mindset, realizing that girls may have a natural 
superiority over them would easily discourage them. Further, the fact that he admits to liking math 
because he says: “I have always… math, for example, have always… I have never really had a problem 
with that. I actually think that it always has been relatively fun to have math”. As a male, his brain is 
specialized within the right hemisphere, which grants him superior analog and visual perspective, 
which is used when doing math. Here, the boy is motivated to do well as he has a natural predisposition 
to perform calculations. Moreover, his competency in math appeals to his competitive nature. By 
‘winning’, he is able to maintain his motivation in that subject, which Reinicke describes as a 
constitutional part of masculinity. In this instance, his competitive nature can be translated as 
conquering power and showing constant courage and aggressiveness. Also, his math teacher's positive 
feedback compared to his English teacher’s negative impact upholds the static gender view of what 
boys and girls are good at. This can also be linked to his dominated male upbringing. Seeing as his 
brothers and his father all attended technical colleges; a place where the culture is stereotypically 
machismo (Reinicke 2012), it makes sense that his upbringing has been reflective of this.  
 
However Magnus’ does reflect upon having some good educational experiences after elementary 
school. About the 10
th
 grade he says: “I think my 10th grade made me more mature, you can say that. I 
was a year older so I pulled myself together”. The fact that he chose to attend 10th grade, which 
heightened his academic output, portrays him as an adolescent that does not seem to have inherent 
difficulties regarding learning. This choice can further be studied from three different perspectives; 
firstly Magnus’ mentions that he chose 10th grade in order to mature because an inherent belief in 
society is that boys posses an “unchangeable ‘boyness’ which involves (…) and delayed (some might 
say indefinitely!) Maturity (Epstein 2002:9)”. Nevertheless it can be argued that he says as much 
because during his upbringing he has received stimuli that might differ from a girl’s. Seeing as 
daughters often are spoken more sensitively to, compared to sons; this means that girls’ “emotional 
socialization” is more developed than boys which means that they will mature earlier than most boys 
(Paechter 2007). Secondly, it is again evident that social heritage plays a central part in any kind of 
decisions Magnus may take by the fact that “(…) a couple of my brothers, who have also taken the 10th 
grade, some of them have had the same teachers as me.” He is a product of a traditional masculine 
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community. In other words, the community (here being his father and brothers) are the main source of 
learning masculine performance – which lead to a specific perception in his life-world view. 
Thirdly it is a prime example of disproving, the common sense understanding of women having a 
negative effect on the creation of masculinity and more importantly harming boys’ learning ability 
(Epstein et al 2002), hence the gender of the teacher is not a decisive factor in an educational context: 
”the other classes, had some, ehm other male teachers for the same lessons and did a whole lot worse”. 
Following in the line of Epstein it can further be argued that aiming for “school effectiveness” in 
relation to constant testing, striving for academic output and unnecessary comparison with other 
schools, as first priority, marginalizes a lot of children because social and cultural tendencies come in 
second line compared to the importance of ‘academic growth’. 
 
 In other words, there is no space for personal, social or cultural differences within the educational 
system. In relation to this Magnus’ gives the example of having a good math and physics teacher, that: 
“(…) taught us a whole other way to look at things, so I got a lot out of that” and the fact that he looks 
positively on the way Jørgen teaches: “He’s not strict or anything. I look positively upon that, I like it; 
you know… he is fun but still serious because I think… I listen to what he says (…) he has a great way 
of teaching”. What becomes clear is that the pedagogical and social framework is of utmost importance 
in relation to teaching methods as he might find it difficult to conform to the existing school norms of 
“academic achievement”. However, Magnus perceived his female teachers in elementary school as 
weak, and unable to handle stressful situations. “We also had a lot of different female teachers who 
kept quitting, and then there were some, they couldn’t. Some went down to the younger classes to teach 
because, yeah, they couldn’t take it.” Again he gives the impression of being a prime candidate of 
hegemonic masculine identity, as well as an individual who operates within the male-female 
dichotomy. By perceiving his female teachers as weak – a constitutional part of stereotypic femininity 
– he positions himself as being opposite to it by the fact that a constitutional part of being masculine, is 
never to act feminine (Reinicke 2012). Again this correlates with his machismo influenced upbringing.  
 
Gendered Paradigms 
Magnus’ perception of gender is binary in that he considers if a boy acts indifferent to the traditional 
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male-female regulatory ideals, by breaking the masculine norms in his behavior, then he is relegated to 
the domain of homosexuality: “Boys who walk around with complete earrings and all that weird stuff. 
The weird stuff they do with their hair, that isn’t masculine. I would say that it’s almost feminine” By 
defining boys who use “feminized” accessories as being “gay” which in his view operate with inferior 
values to traditional heterosexual gendered ideals – he positions himself within the framework of 
hegemonic society (Reinicke 2012). Furthermore this can be related to Butler’s theory of “abject 
homosexuality” which can be understood as anything outside of said framework and the fear of not 
belonging to it, is what drives the individual to identify and reinforce the regulatory norms (Butler 
2011). If you are an over-feminized male, then you have been punished by metaphorical castration 
since the female is considered as being in a naturally castrated state, and therefore less than whole. This 
is why boys are typically afraid of appearing feminine. In light of Lacanian theory which Butler 
expounds upon, this fear is rooted in the possibility of being unable to adhere to regulatory law. 
 
 This can further be explained by looking at the following quotation: “It was weird that my little 
brother wanted a gift card for Matas for Christmas, and all the brothers were just looking at him ‘aarh 
you are not getting that for Christmas, I mean in my family that is. It’s just weird to ask for something 
like that for Christmas, I would say that, that is being feminine.” The strong influence from his family 
makes it obvious, that they operate within the traditional understanding of masculinity.  In this case his 
little brother is deprived of experimenting with ‘traditional’ feminine ideals; in order to be a real 
boy/man one must  never be feminine (Reinicke 2012). This further correlates with the influence of his 
masculine community (Paechter 2007).  
  
In addition it can further be emphasized by looking at his following statement: “I don’t think you need 
to break out of any boundaries if you are comfortable with who you are. So yeah I don’t have any 
intentions of becoming homo. I am fine as I am, and I have the sexuality I have, it’s not really 
something I think about” once again it becomes clear that it is important to distance himself from 
homosexuality as, firstly it is a constitutional part of masculinity and secondly “homo” is associated 
with falling short of the ‘true’ masculinity – whether the individual in question is in fact gay or not. 
Moreover the fact that he does not question his sexuality but rather explains it as: “I am fine as I am, 
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and I have the sexuality I have, it’s not really something I think about” correlates with the prolonged 
belief of viewing men as ‘genderless’ – Magnus is just what he ‘is’, born with the sex of being male. 
Furthermore the positioning of being genderless handicaps boys when talking about problems – a 
notion that is further evident when Magnus’ states that he does not talk to his parents in relation to 
emotional complications: “I don’t think I have any problems, that’s why… if there are problems, then 
it’s like… now I can’t think of anything”. Having no problems means that there is nothing to talk about, 
something that William Pollack explains as the ‘gendered silence’- which explains that a constitutional 
part of masculinity is that boys never learn how to problematise their behavior, talk about their feelings 
or question their positioning in relation to gender sensitive topics (Pollack in Reinicke 2012). 
Relating the binary framework of gender to an educational context and in particular RTS, it becomes 
clear that it operates within the concept of ‘heteronomy’: “it’s weird to see girls in here sometimes, 
that’s the thing. She’s not a plumber! (…) you have the feminine perception of women, and it doesn’t 
look feminine when girls run around with a wrench by their side”. By having this perception it 
marginalizes males as well as females in pursuing an atypical education in relation to their gender – 
because the institutions in our society are arenas where gender identities are produced, played out and 
redefined as being heterosexual; this term implies setting up the gender divide between male and 
female and that these two are absolute opposites. 
 
Sum Up  
For Magnus, his family is a crucial part of his identity. He belongs to a community which, being 
largely male as well as working class, colors his perception of the world. His world view as portrayed 
by him is dominated by his family, and nearly everything he is asked to reflect upon is linked to them. 
But not everything; some aspects of his life are not ruled by popular opinion in relation to gender. 
Indeed, as a human being he is unique, and as such understanding of gender as binary and static can be 
harmful.  
 
The influence of the family is something so important to him, as well as being submerged within a 
male dominated environment, comprised largely of vocational workers, makes it understandable that he 
followed in his family’s footsteps by pursuing a vocational career. As such, he is bound to a traditional 
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view of masculinity, which leaves him trapped within the ‘gendered silence’. Furthermore his 
educational choice can be understood by looking at how his ‘institutionalization’ has been strongly 
gendered by his teachers’ biases, pointing him in the same line of work as his family. In conclusion 
Magnus’ life-word view is one that is soaked in social heritage; something that is evident in every layer 
of his identity. 
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Kenneth 
To the outside world Kenneth might appear as a somewhat perfect example of how a ‘problem boy’ is 
perceived by society. Kenneth smokes marijuana, and attends a non-academic education where he is 
often late. Because of bad company and bad choices, he has previously been to jail. His attitude and the 
way he sits throughout the interview are rather relaxed.  
 
When he speaks it is with a confidence that the two other boys do not possess. This confidence applies 
a certain calmness and authority. Moreover Reinicke explains, that boys who lack the ability to express 
and talk about their feelings, build up anger and possible violent behavior as a medium of expression; 
an essential value that is intrinsic to the ‘ideal’ masculinity. The fact that Kenneth has a girlfriend 
might enable him to express some of the built-up emotions, which can result in inner serenity and 
calmness.  “I just relax and I have a girlfriend who I spend a lot of time on”. Furthermore he has a 
healthy emotional relationship with his parents: “I talk about everything with them. When they ask me 
what I have been up to then I just tell them what I have been up to… I don’t know it was the only 
contact I had when I was in jail (…) you sort of find out whose there in the long run, when you think all 
of your friends are there… you really find out who is behind you and it isn’t all of your boys who are so 
cool… it’s mom and dad when it comes down to it. So yeah I talk to my parents” which further 
undermines the risk of aggressive and violent behavior seeing as his parents are a means to achieve 
emotional relief. Prior to his incarceration Kenneth might have been a prime example of ‘the silence’ 
by not problematising his behavior, which caused him to hang around the wrong crowd. Hence boys 
are prone to form groups and gangs in order to prove their masculinity to each other  
(Zlotnik 2004).  
 
In other words, establishing a community of masculine practice where a constitutional part of ‘ideal’ 
masculinity is to show constant courage and aggressiveness (Reinicke 2012). His time spent as an 
inmate could be a result of his partaking in a hegemonic masculine community. 
 In relation to his statement it makes sense that he at this point breaks with ”the silence” with the 
realization that his ‘community’ has failed him causing him to go differently about defining his 
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masculinity, one where talking openly about emotions to his girlfriend and parents is acceptable and 
even valued. 
Educational Considerations 
Kenneth gives the impression of being a boy that cannot manage to be physically inactive for a longer 
period of time: “(…) I can’t just sit behind a desk… I got fireworks in my ass, and all of the sudden I 
just need to do something. I need to use my hands and my strength, go out and get run flat.” In 
accordance, public opinion argues that boys have difficulties sitting down and focusing for a longer 
time span (Paechter 2007). 
 
This behavioral pattern becomes evident in Kenneth’s actions, since he himself states, that he needs to 
use his body; a common trait inherent to the perception of stereotypical masculinity. It can further be 
argued that this statement would place Kenneth in the role of an impatient and restless boy. In other 
words: a ‘typical’ boy. Following in the line of a common sense approach towards understanding 
gendered behavior, which argues that boys posses an innate and unchangeable nature caused by their 
male biology, it can be deducted that Kenneth is a prime example of this. However, his teacher’s bias 
might have affected him in striving for more physical oriented activities seeing as teachers and 
pedagogues uphold and reproduce a static gendered perception of what boys are good at; in Kenneth’s 
case it is being physically active (Reinicke 2012). 
 
In a purely educational context, his positioning can be explained by the fact that most schools operate 
within a standardized method of teaching – which every student must conform to (Epstein et al 
2002:7). In relation to this Kenneth states: “If I knew I was good at a particular class, I didn’t give a 
shit (...) why would I care? (…)if I knew I got it down (…) then I will just take my stuff and go do it (…) 
if you have understood it two days before, then because some jackass in the back of the class hasn’t 
been listening that shouldn’t go out on me (…)”.   He did not have any difficulty learning; rather he 
was a bright student who was held back by an educational system that was not suited to his academic 
needs, which separates him from the stereotypical ‘problem boy’ perception. “(…) in school I was 
always a wonder child because I didn’t need to go to school because I just knew stuff, my mom is a 
high school teacher (…) I just got it from home, I have an average of 9.7 on my school papers, so the 
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reason I am here is not because I can’t do anything else”. Kenneth is aware of the social stigma 
attached to vocational studies. He makes a point of letting the interviewer know that his choice was not 
down to lack of academic skills or a last resort as put forth by popular opinion, but rather shows an 
understanding of his capabilities and perceived limits: this understanding comes from home. His 
mother has greatly influenced his learning abilities in a positive manner, exposing him to a different 
pedagogical approach and by this enabled him to achieve academically in elementary school. This 
further eliminates the preconception that women have a negative effect on boys’ learning abilities, how 
they develop their masculinity, as it operates within the framework of perceiving gender identities as 
arbitrary.  (Epstein et al 2002:7). 
This is emphasized when he states: “No, I was just sitting here thinking, man. I haven’t experienced 
that difference either. Not between men and women” which eliminates the importance of the teacher’s 
gender in relation to teaching methods. He therefore believes that the student’s attitude towards 
learning is a key factor.   
 
As mentioned before it could be argued that his ‘unchangeable’ nature is not biologically determined, 
but socially constructed. Girls and boys are often raised differently, which shapes them towards the 
stereotypical gender roles. In light of this, a big difference is found between Kenneth and his sister, 
who is prepping for the Ivy League colleges: “She has just been sent to a boarding school down in 
Jutland which prepare you for Kingston and Princeton, all the big colleges, so she is going somewhere 
(…) so she is under control… again, how different people can be.” 
 Their obvious personal differences between them could be caused by unalike upbringings and their 
parents’ dissimilar approaches of parenting methods. As Paechter argues, people’s approaches towards 
each gender are typically different. If Kenneth’s parents have had conscious or unconscious 
expectations and preconceptions about their child’s gender, that would make them treat their children 
differently and thereby shape their personalities and self-perceptions thereafter (Paechter 2007:48). 
This assumption makes sense when thought about how he positions himself as binary to his sister: “she 
is under control… again, how different people can be”. 
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Gendered Paradigms 
In relation to the gendered beliefs that are prevalent in our society and brought forth by both Janus and 
Magnus. Kenneth comes across as being more reflective upon the positioning of women in society: 
“Well, it probably says something about the perception of women today, that you know they are still 
right here [makes a low hand gesture] so yeah”. He comes across as an individual that is aware of the 
inequality between the sexes, something that might be caused the fact that he broke out of the 
hegemonic masculine identity, which the before mentioned ”the silence” is a inborn part of (Reinicke 
2012). In other words by breaking with it, he is able to understand himself as part of a gender with the 
particular emotional and social problems attached to it – by this he is actively able to psychologically 
reproduce and redefine his own masculinity.  
 
Even though he has broken away from his masculine community some beliefs are persistent which 
come to light when he says: “It’s kinda gay that people do stuff with their ears and hair, but all 13-14 
year old kids go through that phase”. It becomes evident that he still is partly a product of a 
stereotypical gendered identity. Here we can see that anything outside regulatory norms of masculinity 
is necessarily homosexual, and as such cannot fit in the norm of heterosexist hegemonic society (Butler 
2011). The way Kenneth describes it as a ‘kind of gay’, is used with a negative connotation in mind. In 
spite of this, he bears those who choose to combat these masculine norms no ill will – instead, he 
explains it as a phase and that there is no harm in it.  
 
By the same token his awareness between the sexes can be understood in a different question about 
breaking masculine norms and the effect it would have on your friends and family: “Ehm I don’t know, 
again it depends on how people look at it, and his family [nods over to Magnus] has a particular 
standpoint. I think it really depends of what kind of standpoint your family has on it. So I don’t know if 
you have to break out of the masculine habits. I mean, I don’t know if smelling of sweat or having hair 
under your arms is manly.” In his view, defining ones gendered identity is influenced by the 
individual’s environment and the way he/she interacts with it. It is a decisive factor in defining 
masculinity/femininity and identity as a whole. Yet again he shows his sensitivity in understanding 
other world-views.    
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Sum Up 
A turning point in Kenneth’s life was going to jail. Prior to this he fit the perception of a typical 
‘problem boy’ in that his social sphere was one comprised of others in the same predicament. However 
his incarceration taught him a valuable lesson by acknowledging his feelings and communicating them 
to others.  In realizing that the path he was heading down would not lead to anything good he turned to 
his parents – a community which instead of marginalizing him, embraced and supported him.  
They also supported him during his time in elementary school, where his experience was largely 
positive in that he was a bright student. However, the way the public educational system is structured 
meant that he was marginalized. To be specific, he could not sit still as was required of him, and 
preferred to move around and be energetic, which made him make a conscious decision to enroll in 
vocational studies. 
In conclusion his ability to reflect on himself, his peers and gender paradigms as a whole has relied 
upon a turning point in his life where he experienced a separation from his previous social arena. 
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Janus 
Janus starts out with bringing attention to the fact that he works out 6-7 times a week. His workout 
habit is the first thing he mentions as an important factor of his everyday life. He further states that he 
lives alone, and these are the only two things he finds important to bring forth in his short description 
of himself. “Ehm I work out six times a week, six to seven days a week. I live alone.. and ehm there 
really is nothing else to say”  
 It is a direct and comprehensible way of communicating his masculine identity. Having an athletic and 
muscular body is an ideal attribute to the cementation of a man’s masculinity. It reflects power and 
authority to both sexes and by achieving the “iconic” masculine body it is an easy and accessible way 
of performing your gender to the outside world.  As mentioned in the theory chapter, Reinicke argues 
that this process is implemented to avoid mocking about feminine physical appearance, such as long 
eyelashes and soft features. He mentions in several different instances his use of marijuana, which 
reveals that he does not work out for health reasons, but the purpose of creating a strong and muscular 
body that reflects the ideal hegemonic masculinity image. Furthermore it is interesting that he forgets to 
mention his friends, which could be a sign of nervousness and general insecurity. It emphasizes that a 
strong and masculine body compensates for the lack of self-confidence.  
 
Both of Janus’ parents and brother have a higher education and Janus is the only one standing out in the 
typical choice of education within his family. “Uhm… yeah it was a lot about if I should follow the 
footsteps of my parents or if I… let me put it this way, my parents are like, in a higher rank and my 
brother is on his way to be that as well. So I am the only one standing out... yeah my dad is a 
designer.”  
It is clear from Janus’ statement regarding his parents having a higher education, and therefore a higher 
“rank”, that he is well aware of society’s norms, where you are seen as having a higher value if you are 
well educated within the academic field. The strong obsession surrounding higher academic output in 
schools, which is evident in the public debate, marginalizes the pupils who fail to fit into this 
standardized form of education. The high pressure that children are exposed to from early childhood 
forces them to become aware of the hierarchy within the educational field and the prestige that follows 
the higher ranked educations.  Janus acknowledges the difference between him and his family as he 
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says: “So I am the only one standing out…” He tried to combine a vocational education with an 
academic one when he attended EUX, but he realized that the academic field was not for him and went 
on to choose RTS instead.  EUX was perhaps a way of trying to accomplish some sort of academic 
achievement in order to share his parents’ and brother’s educational domain and by that, not excluding 
himself from the family. He went on to accepting the fact that the academic world is not for him, and 
he will forever be unable to achieve the same “rank” as the rest of his family. 
Janus says he has a good relationship with his parents, but it appears to be on a rather superficial level. 
This is evident when he is asked about if he can talk to his parents, and he says: “It depends on what 
you need.” This demonstrates their relationship as a one-way street where he only consults them in 
order to obtain money or favors. The fact that he does not aim for their relationship to be on an 
emotional level, stresses his stereotypical perception of communicating emotions as a feminine trait, 
which he distances himself from. William Pollack calls this “The Silence”. Janus wants, as mentioned 
before, to fulfill the ideals of hegemonic masculinity, and by that rejecting characteristics perceived as 
feminine. By doing thusly, he attempts to fit into the traditional, cultural perception of being a “real 
man”, but at the same time he suppresses his emotions which can lead to serious personal problems and 
complications in personal relationships (Wester 2008 in Reinicke 2012).  
 
He prefers talking with his father because he is calmer than his mother who has a big temper like 
himself. “So if it’s something my mom and I talk about then we are going to rip each other’s heads off. 
So it’s more my dad who I talk to.” He feels a bigger connection to his father possibly because they 
have their gender in common and the fact that he has been the main role model within Janus’ 
community of masculine practice (Paechter 2007). His rash conflicts with his mother could be a 
consequence of Janus’ incapability of expressing his feelings which could turn into a conflict of 
miscommunication and lack of understanding. Moreover, Zlotnik talks about an experiment made by 
Socialforskningsinstituttets børneforløbsundersøgelse from 1995 concerning different themes and areas 
regarding children’s behavioral patterns and other gender differences. The experiment showed, 
amongst others, the fact that mothers talk significantly less with their sons about their son’s 
psychological wellbeing compared to mothers with daughters. This can also be an important factor in 
the miscommunication between Janus and his mother.  
1st Semester Project Roskilde University 19/12/2013 
Frans Löchte, Astrid Thorhauge Lund,  International Basic Studies in Humanities  
Louise Uhlig, Julie A. Ahrenkiel,   Character count: 221.276 
Luna Stjerneby & Christopher Macias Escalona 
   
98 
 
 
Educational Considerations 
Janus’ experience with teachers in elementary school is negative due to what he describes as the 
teachers’ lack of engagement in class. “Well, I don’t know. My elementary school teachers never cared 
about anything. So that’s.” The reason for his inactivity in class is grounded in pedagogical neglect in 
the form of one way communication. By telling him to shut up, it gave him the idea that his opinion or 
participation in class is unimportant and he resolves to adopt a passive behavior. 
 “At boarding school the teachers were more… nice, if you can put it like that. Over there I was always 
told to shut up and stuff from the teachers, so that didn’t motivate me to learn anything, so it was like… 
then I don’t wanna do it.” From this quote it could be argued that Janus’ behavior in elementary school 
has been provocative, aggressive and loud. This is based on the fact that he was told to shot up by his 
teacher. It might have created a negative power relation between him and his teachers, which has made 
him distance himself even further from the daily teachings. By conforming to a passive behavior in 
regards to his education, yet still with a confrontational behavior towards his teachers, he slowly but 
steadily fell behind the class. The aggressive response from his teachers may have increased his own 
aggressiveness in classes and this could have created a circle of provocation and belligerent behavior. 
He says that he gave up on classes in elementary school because of his teachers’ indifference towards 
the pupils. In order for Janus to learn and apply himself, he needed a teacher who could grab his 
attention and make an effort to motivate the pupils. Hence the teachers’ work ethic within the 
pedagogical framework is a decisive factor in the students’ learning process.  
 
The teachers at the elementary school had quickly labeled him as a troublemaker and he was therefore 
dealt with in a way which would only continue to enhance his disengagement.  
Janus’ behavior is what Reinicke describes as ‘confrontational behavior’ where the aggressive attitude 
and lack of respect antagonize the teachers and interrupts the wellbeing of the class. In context to what 
some people describe as an over feminization within the school system. By saying “no” he does not 
think there is a difference in the quality of teaching in relation to the two genders. However he sees a 
tendency between the female teachers and how they often struggled with keeping control of the class: 
“Well, I would say women: they were a lot easier and… that, we just shot 15 different math teachers 
1st Semester Project Roskilde University 19/12/2013 
Frans Löchte, Astrid Thorhauge Lund,  International Basic Studies in Humanities  
Louise Uhlig, Julie A. Ahrenkiel,   Character count: 221.276 
Luna Stjerneby & Christopher Macias Escalona 
   
99 
 
down in my elementary school.” When he says that it was a lot ‘easier’ he portrays the female teachers 
as being the weaker sex and with that more prone to break down mentally; a belief that is intrinsic to 
stereotypical gender identities. The way he speaks of the students’ striving for the teachers’ 
psychological collapse resembles a game or competition. This aggressive behavior is a factor in the 
progress of creating a hegemonic masculinity along with the gaining of power. In this case, power over 
the teacher (Reinicke 2012).  
 
Gendered Paradigms 
Janus’ view on gender appears static. This is seen when he speaks of which values are needed to be a 
‘real’ man. It seems that he draws a clear distinction between what men and women should be 
employed as; men ought to dominate in the craftsman’s work, and women in the academic line of 
work: “But yeah, the man has to be dominant in the craftsman line of work, and the woman in the 
academic stuff and all that”. The fact that the common perception of gender roles is heavily 
implemented in society could mean that the children are pulled in specific directions perceived 
appropriate to the particular gender. This notion is not only cemented within family life, but also a 
widespread belief within the educational institutions (Stanberg 2002 in Reinicke 2012). 
At the same time, he shows that he – and presumably most men - would feel that, biologically, women 
would not be suited for a job that was ‘made for a man’: “I think that a lot of people, men, have that 
belief that craftsmanship is masculine. They would rather want a boy than a girl out, because they 
think he might be able to do more and harder work”. His opinion divides male and female as two 
stereotypical opposites. Women are portrayed as a gender which cannot compete against men in the 
physical work field, because they are ‘physically disadvantaged’, a belief that is prevalent in popular 
opinion regarding gender. However it can be challenged by explaining that as babies we are all 
basically the same, and babies of both sexes are genderless due to the fact that gender is something you 
learn as you grow older (Paechter 2007).  
 
Another distorted perception of women comes to light when Janus makes a statement regarding sweat: 
“I mean if you are with the guys, then it doesn’t matter”. He might insinuate that when girls are 
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around, he will change his attitude and become more self-conscious by taking on the role of a more 
nuanced male. It could mean that by reforming, girls may find him more appealing thus increasing the 
chances of coitus. This is something that is an essential part of being a ‘real’ man. In order to attain and 
reinforce your power and authority within the hegemonic society, one must constantly strive to conquer 
women (Reinicke 2012). 
 
Sum Up 
Janus is a boy who is rather occupied with his appearance and how he displays himself to the people 
around him. He strives to achieve a masculine image in order to gain the respect he craves from his 
peers and also female attention. The masculinity he pursues is faintly portrayed through his statements, 
and even further emphasized through his attempt to accomplish the ideal masculine exterior. His lack 
of ability to express himself, both emotionally and generally, comes to light throughout the interview 
due to his short and often superficial answers, for instance when he talks about his relationship with his 
parents and his lack of participation in elementary school. In conclusion, what becomes evident is that 
”the silence”, inherent to masculine identity, is imbued in his life world view where meaningful 
individuals, such as his parents, friends and girls become objects which are only considered important 
in relation to fulfillment of his masculine needs. 
 
Discussion 
Within the importance of masculine identity and what it means to each of the boys, we can easily see 
that Janus and Magnus both exist within the 'gendered silence', in that they are both victims of their 
inability to address or articulate their problems due to the fact that they are entrapped within the 
traditional view of masculinity. Kenneth, however, has moved past normative masculinity and by 
expressing his feelings to his parents and most likely his girlfriend, and thus broken the ‘gendered 
silence’. 
 
Indeed, his parents are relayed by him as emotionally present, something which Magnus can relate to 
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some extent. The difference between them lies in the fact that while Kenneth has embraced and been 
embraced by the emotional support of his social sphere, Magnus has been influenced in his life world 
view by his male dominated community. In contrast, Janus has adopted a utilitarian approach to his 
parents and relationships in general. This emotional investment overlaps on his time in elementary 
school. His passive behavior towards academic learning can also be witnessed in Magnus' 
comportment in elementary; he would also conduct himself as a typical 'problem boy', and they both 
displayed confrontational behavior. Again, Kenneth differs from them in this respect, as he was a bright 
student who by his own admission was unsuited to the standardized system in place in his school. 
 
His sensitivity with regards to conceptual thought is also visible with regards to his conception of 
gender. He shows himself to be reflective of the gender paradigm, and aware of the hierarchy in place 
in society, as well as his place in it. However, there are some areas in which he is less than progressive. 
Even so, Janus and Magnus are more binary, even gender-blind in their ways of thinking upon gender. 
Because of this static perception of gender they are unable, as we have seen earlier, to express their 
problems because they believe that they have none. As such, they are bound to the traditional view of 
masculinity. This conventional view of gender affects their experience of the educational system in 
each their own way. Magnus starts out by giving the impression of perceiving his female teachers as 
incompetent at their profession. He later changes his standpoint, but only to a certain extent. His binary 
view on gender is to some extent significant in relation to their teaching. Even further this affects his 
perception of their social ability to resolve problems within class, something that Janus somewhat 
agrees with.  
 
Kenneth does not place any significance in the gender of the teacher to their teaching abilities. Seeing 
as his mother is a high school teacher, he experienced learning differently from the two other boys.  It 
becomes clear that the one with the strongest gendered perception, in relation to education of all three 
boys, is Magnus.  
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Conclusion 
This paper has attempted to answer the following question: 
 
How do Magnus, Janus and Kenneth perceive their life world in relation to the gendered paradigms 
in society and what are the consequences of this in an educational context? 
 
Looking back at the theory surrounding gender identities and the points that have been of importance in 
describing, analyzing and comprehending Magnus, Janus and Kenneth’s life world view as being what 
it is, we can relate back to Kenneth Reinicke, Judith Butler, Debbie Epstein (et al), Carl Wallengren 
and Dr. Gideon Zlotnik, among others. 
 
Reinicke describes ‘the silence’ as being a constitutional part of hegemonic masculinity, which 
operates within the belief that men do not consider themselves to be a gender, and with that do not 
believe to be affected by social or emotional problems. Furthermore, he questioned how teachers and 
pedagogues’ gendered bias can have a negative impact on the male students. This has been greatly 
applicable to the boys in question, as well as Butler’s in depth description of sexual gendered behavior 
in a social/cultural context. Other theories which have been pertinent to the subjects’ situation, from the 
biological determinism school of thought, includes Epstein (et al) and the exploration of the typical 
discourses in gender, for example, ‘poor boys’ and ‘boys will be boys’, which deal with the concept of 
a young boy’s unchangeable nature, and thus the educational system should keep in mind biological 
male ‘sexual difference’ in gender and cater to their needs. Furthermore, the competitive nature of the 
global economy is reflected within the educational system, in the sense that striving for academic 
output comes as a priority over social/cultural tendencies.  
At the other end of the spectrum Zlotnik and Wallengren argue, from a natural scientific standpoint, to 
what extent difference in brain structure, hormones and chromosomes can dictate an individual’s 
behavior depending on their gender. These chosen theories are the ideal tools to be used in order to 
encapsulate and understand the subject’s life world view in a better light.  
Within two of our subjects’ life world view it becomes evident that they operate within social norms 
regarding gender identities, which are pervasive throughout every layer of our society; they dictate 
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their understanding of the external world and manifest themselves in their own unique environment. 
Magnus and Janus are prime examples of how the external world influences their own perception of 
life, ranging from everyday life activities, work ethics and more specifically the possibilities and 
restrictions that are bound to gender in general: love life, sexuality, education, work, social relations 
etc. In other words, what in their environment is most significant to them, that being family, friends or 
other communities that influence the boys, and the output of which is expressed as their own. The one 
that stands out the most in relation to this is Kenneth as he, in comparison to the two other boys, has 
broken out of the social stigma regarding the definition of gender. He is able to put himself above the 
static perception of the attributes and possibilities available within a binary gender matrix that has a 
harmful effect on their identity. As such his life world view is steeped in reflectivity, something that the 
other boys do not posses to the same extent. In addition society’s gendered norms ‘traps’ our subjects 
in distinct gender boxes, making it difficult but not impossible to break out of. 
 
Linking this binary view of gender to an educational context, we can see that this perception of what it 
means to be male or female in fact marginalizes students, whether or not they are able to fit into their 
assigned gender ‘box’. To be more precise, this means that teachers and pedagogues within educational 
institutions restrain the students’ possibilities by assigning them a stereotypical gender identity, which 
correlates with gendered professions – for boys it would be to be pushed towards a more physical 
oriented education and restrained from areas that are typically female dominated, such as nursing. 
In these particular cases, the gender biases of their teachers have affected somewhat their relationship 
with school. To be specific, Janus and Magnus both displayed passive behavior in regards to learning in 
elementary school. It can either be considered as a consequence of the teachers’ preconceptions 
regarding their male identity or as their own positioning of themselves. It would even be possible to say 
that this becomes a vicious cycle wherein the two are inextricably linked. Looking at Kenneth’s past, it 
becomes clear that he has participated in this vicious cycle as a troubled child, despite the fact that he 
did relatively well in school – the path he was headed down was one that was influenced by his 
teachers positioning him as a boy with problematic behavior in light of his inability to sit still.  
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Additionally the standardized structure of the educational system increases the marginalization of boys 
if they do not fit in that method of teaching – something that in fact had consequences for our subjects. 
In conclusion, focusing on gendered behavior as simply biologically determined rather than focusing 
on social aspects that come into play in gender identity, and the creation thereof, did create conflict in 
elementary school for all three boys. Drawing parallels to the overall educational structure in society, it 
can be assumed that Magnus, Kenneth and Janus are not the only boys with this type of life world 
view, and therefore argued that pedagogical approaches dealing with gender sensitive topics should be 
implemented in institutions where education and socialization plays a major role.  Students in 
elementary school will most likely follow each other from kindergarten until they graduate, which 
makes this social and educational arena a prime setting to experiment with teachings in gender, as it 
grants the possibility of seeing what effect it might have over time.  
Finally, in relation to understanding gender as either biologically determined or socially constructed by 
studying our subjects’ life world view, the answer cannot be simply stated as all three boys’ gendered 
identity is unique. It can therefore neither be solely one nor the other, but more a combination of 
biological differences and how they are interpreted and reinforced in a social and cultural context. 
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Formalities 
Project Technique 
 
Introduction 
Project technique is a course that is offered to students to facilitate project writing at Roskilde 
University as well as maximizing the outcome of understanding on how the gathered data can be used. 
Furthermore, it gives the students a guideline on working together, on the possibles roles one can adopt 
in the group and how should be assigned in a way that best suits the abilities of the individual, and 
problems/conflicts within the group that may arise during the writing period.  
The course is divided into six seminars, with each one containing important information that supports 
the writing process.  
The seminars covered subjects such as: 
 
 The introduction seminar 
 Problem Formulation and Research Questions 
 Academic reading and writing 
 Group dynamics and Project management 
 Making use of the library 
 Oral presentation 
 
These seminars combined with the readings in the assigned book: Problem-Oriented Project Work – a 
workbook, provided the students with the knowledge required in order to create a project at Roskilde 
University. 
 
The Introduction Seminar 
The first seminar of project technique was a general introduction to group projects at Roskilde 
University, and presented to the students the course that was to follow.  
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The students were informed on the process of creating groups, called Blooms Taxonomy, and received 
information regarding plagiarism as well as receiving a warning about the risks it can occur.  
This lecture was highly informative, especially since plagiarism (besides copy-pasting) includes 
incorrect referencing, a fact that many students might not have been aware of. 
 
Problem Formulations and Research Questions 
Shaping a problem formulation and a set of research questions are important steps to be taken for the 
shaping of the project. Having a red thread to follow becomes crucial, especially while working in a 
group. The problem formulation will often be adjusted along the way as new knowledge and new 
directions are discovered. However, having a general idea from the beginning is essential as it is the 
base for a common understanding of the project amongst the group members. 
It is vital to choose a problem formulation that is relevant to the chosen dimensions, one that contains 
an actual problem, and most importantly one that creates room for theoretical and methodical 
discussion. 
Furthermore, the importance of the student’s interest in the problem formulation was emphasized and 
supported by these three arguments; 
 
 The learning efficiency argument 
 The societal relevance argument 
 The academic development argument 
 
These arguments are important to consider as they help create a solid foundation for a convincing 
project. Seeing the project as valuable will help stimulate the learning process. In addition, choosing a 
problem that is socially relevant would render the project easier to relate to. Dealing with a ‘real life 
problem’ will also encourage the use of theoretical knowledge and perhaps the creation of new 
knowledge. 
By taking these arguments into account, a problem formulation that was socially/politically relevant 
was shaped for the group, and this made it possible for the group to work with a compelling project as 
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well as assuring a certain coherency. 
Making Use of the Library 
Academic sources are the most essential foundation for any project. Seeking out the best suited 
materials enables the students to structure and shape their projects early on in the process and provides 
numerous indispensable perspectives regarding their area of research. Furthermore, this seminar 
provided the students with the instructions on how to use the library, the search engines and the archive 
that contains older projects from former students at Roskilde University. 
This seminar emphasized the importance of skepticism and being critical towards the sources that 
students examine. For example, it is all right to be inspired online by non-academic websites, but it 
may not be used as a reference if validation of the webpage cannot be provided. 
When searching for knowledge on the internet, one can easily come across interesting articles and 
'hobby' websites that may seem relevant and well fitting for the students' project. However, it is 
important to keep in mind that though they appear legitimate and justifiable in every aspect, one must 
acknowledge the fact that the website could have been written and/or altered by anyone, and thus 
unreliable. Therefore, all knowledge should be collected with this in mind, and should be found 
through verifiable webpages, articles, and academic books. 
 
Academic Reading and Writing 
Within this seminar the various aspects of academic reading was discussed, namely how to do so 
correctly. Reading can be understood on three levels. 
 
 First reading – grasping and decoding the literal meaning. 
 Second reading – analyzing the understanding that was provided by the first reading, thereby 
constructing meaning. 
 Third reading – using the readers’ knowledge to be critical towards the literature and draw out 
the importance within the text. 
 
Academic reading is the foundation behind academic writing. Before any group can begin the process 
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of writing they must decode, analyze and discuss academic literature. By doing so, the group can 
acquire the amount of knowledge that is needed. 
Furthermore, mastering academic reading will enable students to find the needed material, in for 
example books, much faster. This will be because they will have learned what to look for and learned 
how to be efficient with their reading. 
 
Group Dynamics and Projects Management 
Group dynamics and project management are important tools in the process of creating a group project. 
The task of structuring and producing an academic project report together with others requires the 
group members to cooperate and work towards a common goal. Communication, honesty, 
compromising and willingness to discuss are needed for everything run smoothly. The first project is 
rarely a task to take lightly, but it is a learning process and it forces the individual to work with others, 
in spite of differences. Furthermore it is important to discuss the existing personalities within the group, 
as it gives an idea of how each person contributes to the working process and what their attributes are. 
It is thereby possible for the different individuals to develop their personal strengths and understand 
how they, and the others, think and work. The Myers-Briggs Type Indicators were used to show the 
contrasts and complexities that exist within different individuals. One's personality type affects the 
learning and working process and it is therefore important to discuss how to proceed in order to benefit 
the group as a whole. For example the extrovert/introvert part of the MBTI plays a vast role in how 
people function. While introverts thrive with inner reflection and privacy, extroverts 'recharge' as they 
interact with other people. 
 
Throughout this process it has become clear how important the management section is, and this has 
certainly been a relevant issue in the learning process. Before the group enters the academic field and 
perhaps even during the shopping process, it is utterly important for the group to discuss how they 
work, what expectations they may have and how much time they can devote to the project. By doing 
this it is possible to prevent complications in the working process and disagreements between group 
members. Nevertheless, seeing that the entire process evolve around cooperation and finding a balance 
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before forming a solid group, every member should understand the element of compromise.  
 
 
 
Finding the right work balance between members’ different roles in the group, and being able to 
compromise by providing space for everyone to participate in sharing ideas and working in a way the 
group as a unit can get behind, is essential to working towards a common goal. In this way the group 
can write a wholesome project that will inspire both students and examiners with valuable knowledge. 
 
Oral Presentation 
Working under pressure can bring out both strengths and weaknesses in people. To be thoroughly 
prepared is the best contingency plan, and there are a number of things that have to be taken into 
account before entering an oral examination.  
The individual student should be aware of the audience; in this case the audience would count the 
supervisor and the censor. Based on the knowledge the students have acquired of the audience, the 
students may shape the presentation so that it corresponds with the examiners’ wishes. Exams can be 
done in two ways: either each student is given 25 minutes to present a part of their project followed by 
a shorter discussion with the examiners, or each student is given a 5 minute presentation followed by a 
longer discussion between all members of the group and the examiners. Many choose the exam where 
each student is given 5 minutes, so that the discussion may cover a larger part of the exam. Either way, 
it is therefore crucial to structure and plan the presentation so that there is room for clarification and for 
presenting everything that has been previously planned between the members of the group. A strategic 
element to keep in mind is that the presentation is an opportunity to open up the discussion towards 
whatever issues the group members find compelling. Furthermore, the oral examination has potential to 
cover what the students might have overlooked and later discovered in the project they handed in. This 
enables the students to show the examiners their reflections upon their written project, and provides for 
a good subject in the discussion. These reflections can be mentioned either in the beginning of the 
examination during the students individual time, or as part of the discussion. 
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To sum up, the project technique course has played a vital role in aiding the students in their first 
project at Roskilde University. This project has relied heavily on academic texts and knowing how to 
read efficiently and thoroughly as well as understanding how to use the library has been greatly useful. 
Furthermore, as the first group project ever written by the students, being guided through problem 
solving and project management, as well as the other points rose throughout the course, was paramount 
to our success. 
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